	Judaism beliefs and teachings, practices. Sources of authority (The Talmud, TeNaKh and Maimonides 13 principles)

	Beliefs and teachings
	Sources of Authority
	Forms of expression 

	Key beliefs 
• The nature of God: 
· God as one
· God as Creator 
· God as Law-Giver and Judge, loving and merciful.
 • The divine presence (Shekhinah). 
• Beliefs about life after death, including judgement and resurrection. 
• The nature and role of the Messiah, including different views on the role and importance of the Messiah. 
The Covenant and the mitzvoth
 • The promised land and the Covenant with Abraham, Genesis 12:1–3. • The Covenant at Sinai and its importance including the role of Moses and the Ten Commandments, Exodus 20:1–17. 
• Key moral principles including justice, healing the world, charity and kindness to others.
The importance of the sanctity of human life, including the concept of ‘saving life’ (Pikuach Nefesh).
 • The relationship between free will and the 613 mitzvot. 
• Mitzvot between man and God, and mitzvot between man and man, including different views about their importance. 
	Scripture
· The TeNaKh.



Sacred texts:
· The Talmud
· Moses Maimonides 13 principles
· 613 Mizvots
· The Amidah prayer. [bookmark: _GoBack]We study Judaism in order to understand and appreciate their teachings and beliefs and how these teachings influence their daily lives in the 21st Century.


	Practices

	
	
	The synagogue and worship 
• The synagogue and its importance. 
• The design and religious features of synagogues including reading platform (bimah), ark (aron hakodesh), ever burning light (ner tamid) and associated practices; differences between Orthodox and Reform synagogues. 
• Public acts of worship including: 
• synagogue services in both Orthodox and Reform synagogues 
• the significance of prayer, including the Amidah, the standing prayer. 
• Shabbat in the home and synagogue and its significance.
 • Worship in the home and private prayer. 
• The written law (Tenakh) and the oral law (Talmud), and their study, use and significance in daily life. Family life and festivals 
• Rituals and their significance: 
• ceremonies associated with birth including Brit Milah.
 • Bar and Bat Mitzvah • the marriage ceremony • mourning rituals. 
• Dietary laws and their significance, including different Jewish views about their importance:
 • kosher and trefah
 • separation of milk and meat. 
• Festivals and their importance for Jews in Great Britain today, including the origins and meaning of:
 • Rosh Hashanah and Yom Kippur 
        • Pesach.

	
	
	


 URSULINE HIGH SCHOOL 	GCSE RELIGIOUS STUDIES 	COMPONENT 2: JUDAISM –PRACTICES
Topic 1 – Judaism: beliefs and teachings

	1: Key question (s)
	What is Judaism? What does it mean to say that Judaism is a world religion? This section introduces the student to the idea of common and divergent views within Judaism.

	Outcomes linked 
to 9-1 Grades

	All students (Grades 1-9) must: Describe different groups within Judaism and their locations on the world map.
Most students (Grades 5-9) should: Explain, using the Torah as the source of authority, the common beliefs of Judaism despite its diversity. 
Some students (Grades 7-9) should: Investigate the connections between Judaism, Christianity and Islam.

	Specialist Terms
	Orthodox, Reform, Conservative and Liberal, Torah, the Talmud and TeNaKh.

	T&L
	Suggested teaching strategies: 
Students might be enabled to recognise the diversity of Judaism with the help of a distribution map (there are many on the internet).
Teachers might create a collage of appropriate photos created from reliable Jewish sources, e.g. jewishlens.org to reinforce the diversity and discourage stereotypes.
Students should be aware that within Judaism there are different groups, reflecting differing understanding of how to be a Jew in an ever-changing world. In the specification there is reference to Orthodox and Reform Judaism, but the more able might look also at the perspectives of Conservative and Liberal Judaism. For teachers needing an introduction to the differences in emphasis, bbc.co.uk/religion/religions/judaism contains explanatory summaries.
	 Suggested differentiation:

My Task: Describe different groups within Judaism and locate them in the world map.
Core: Explain why there is a diversity in Judaism and their common belief in the Torah as a source of authority.
Challenge: Investigate the link between Judaism, Christianity and Islam (Refer back to year 8 work on Abraham).


	
Resources
incl. ICT/VLE 
	jewishlens.org
   bbc.co.uk/religion/religions/judaism 
   bod.org.uk.
   The New GCSE Religious Studies Course for Catholic Schools by Towey and Robinson
   pp129 -131
https://www.youtube.com/watch?v=auM94_yDD40 3mins 40 An intro to Judaism
https://www.youtube.com/watch?v=HyEaAcPGAhA  5mins 52 The Story of Judaism
https://www.youtube.com/watch?v=SPWjAJYEb_A 3mins 13secs The difference between Christianity and Judaism
https://www.youtube.com/watch?v=g4Jgc7uN8Wk 1hr 51mins Inside Judaism – Jewish History
https://www.youtube.com/watch?v=PWsKZ2Xto4Y 17mins 51secs Judaism Explained: Religions in Global History
https://www.youtube.com/watch?v=Wx8lGk9tnGQ 1min 39secs Reformed Jews in the modern world
https://www.youtube.com/watch?v=8h5fAxKR3rY 11mins 45secs Different Jewish groups
https://www.youtube.com/watch?v=hW7Z-HPJVMY 1hr 35mins The Orthodox Jewish community of New York

	Homework 
	My Task: Explain key differences between an Orthodox and Reformed Jewish communities.
Core: CONTEXT: Identify and explain key similarities you have already noted between Judaism and Christianity.
Challenge: CONTEXT: Imagine you are the Head of RE at Ursuline High School and Ms Waters has asked you to justify why you have chosen to study the units on Judaism rather than Islam. Explain your reasoning.

	Potential exam questions
	This lesson is designed to lay the groundwork for the topic on Judaism- beliefs and practices. Therefore few proper questions can be completed so early in the course. 


	SMSC

	The importance of sacred text for different groups in Judaism; identifying the common belief in Judaism, Christianity and Islam.







	2: Key question (s)
	Why is Judaism a monotheistic religion? The focus is on understanding the centrality to Judaism of the belief that God is one and the importance of the Shema.

	Outcomes linked 
to 9-1 Grades

	All students (Grades 1-9) must: Explain why Judaism teaches Monotheism; why everything in the world is divisible except God. 
Most students (Grades 5-9) should: Explain, using the sources of authority (Torah and Talmud) why the name is so sacred in Judaism that humans are not worthy to pronounce it. 
Some students (Grades 7-9) should: Explain, using the books of Genesis, the nature of God as omnipotent, eternal, spirit, omnipresent and creator. 

	Specialist Terms
	Monotheism, Adonai, Hashem, Synagogue, Shema, YHWH.

	T&L
	Suggested teaching strategies: 
Students could learn the opening verses of the Shema in English (Deuteronomy 6:4-5) and should be familiar with the contents of at least the first part (Deuteronomy 6:4-9). 
Students should be able to identify the key teaching about God in verse 4.
Students could listen to the Shema being chanted, e.g. on YouTube.
They could create a table with two columns and five rows. In the first column, they would put the reference and in the second, paraphrase/summarise the contents of five of the following texts: Exodus 20:3-5; Deuteronomy 32:39; 2 Samuel 7:22; Psalm 86:9-10; Isaiah 43:10-13; Isaiah 44:6-8; Isaiah 45:22.
How does the Shema prayer influence the everyday lives of Jews?

Why is the Shema such an important text?
Students could find out about the Noachide Commandments (the laws given for the whole of humanity to obey) and the standard by which non-Jews will be judged.
	 Suggested differentiation:

My Task: Explain the meaning of ‘monotheism’ and why Judaism is a monotheistic religion. Include evidence from the Jewish religious texts, including the Shema prayer, to support your answer. 

Core: Explain, using the sources of authority (Torah and Talmud) why the name is so sacred in Judaism that humans are not worthy to pronounce it. Include alternative names of YHWH that Jews use to describe God.
Challenge: Explain, using the book of Genesis, the nature of God as omnipotent, eternal, and spirit. Explain how Jewish believers put into practice their beliefs in one God.




	Resources
incl. ICT/VLE 
	   http://www.jewishvirtuallibrary.org/jsource/Judaism/The_Seven_Noahide_Laws.html
http://www.chabad.org/library/article_cdo/aid/332555/jewish/Maimonides-13-Principles-of-Faith.htm
  Copies of the Tenakh or Old Testament. 
  The New GCSE Religious Studies Course for Catholic Schools by Towey and Robinson.  p132 
https://www.youtube.com/watch?v=Sp0119pvP2w 5mins 18secs What do we mean by "God"? - Rabbi Dweck

	Homework 
	My Task: Find out what the first four of Maimonides’ Thirteen Principles of Faith state about God.
http://www.chabad.org/library/article_cdo/aid/332555/jewish/Maimonides-13-Principles-of-Faith.htm
Core: In Judaism, how do Biblical writings about God being the creator of the world influence Jewish people’s beliefs and practices? OR Explain fully the Jewish belief that God is one.
Challenge: ‘It is God who is the source of all Jewish morality, beliefs and values, which affect Jews’ decisions about how to live correctly.’ Explain what this statement means to Jews who are keen to follow their faith properly.

	Potential exam questions
	AO1: what does omnipotent mean? (1)
AO2: ‘For Jews the most important belief about God is that God is the Creator.’ Evaluate this statement. (12)

	SMSC

	The use of sacred text as a source of religious beliefs. 






	3: Key question (s)
	How does belief in God as creator influence the life of a Jewish believer? 


	Outcomes linked 
to 9-1 Grades

	All students (Grades 1-9) must: Understand what it means to describe God as the creator and the sustainer.
Most students (Grades 5-9) should: Explain how the belief in God as the creator and the sustainer relates to the concept of evil and free will
Some students (Grades 7-9) should: Evaluate the expressions of God as the creator and the sustainer and the concepts of evil and free will.

	Specialist Terms
	Torah, creator, orthodox Jews, ultra-orthodox Jews, Shabbat, omnipotent, omniscient, omnipresent 

	T&L
	Suggested teaching strategies: 

Students could work in small groups, each taking one of the following texts: Genesis 1-2; Job 38:22-41; Psalm 104; Isaiah 40:12-26. What do they say about the nature of God as Creator and about his creation? Report back to the rest of the class. More able students should be encouraged to use words/phrases such as ex nihilo, eternal, omnipotent, omniscient, omnipresent, showing by what they say in their feedback that they understand them. 

Students to explain the implications of taking these takes literally and non-literally. They should refer to the orthodox and ultra-orthodox as well as progressive Jewish beliefs.

Students to explain the importance of the Shabbat for Jewish with reference to the story of creation.
Students to consider the concepts of evil and free will as well as belief that God sustains His creation. 
	 Suggested differentiation:

My Task: Explain what it means when Jews call God the creator and the sustainer. Use relevant verses from sacred texts to support your explanations.
Core: Explain how the belief in God as the creator and the sustainer relates to the concept of evil and free will. Why can it be difficult to accept that God created evil as well as good?
Challenge: Students could consider whether the concept of God as Judge contradicts the concept of God as loving and merciful. They might use their own life experiences of the tension between judgement/punishment and mercy to help them with this. Is it appropriate to understand the nature of God in the light of human experience

	
Resources
incl. ICT/VLE 
	 The TeNaKh (Old Testament).
    The New GCSE Religious Studies Course for Catholic Schools by Towey and Robinson .pp133 -134
    AQA Religious Studies B pp214-215


	Homework 
	My Task: Summarise the similarities and differences between Christian and Jewish beliefs in God as the creator.
Core: Explain two Jewish beliefs about the nature of God expressed in Genesis 1-2. Refer to Jewish beliefs in your answer [5 marks]
Challenge: ‘God cannot be the creator of both evil and free will.’ [12 marks]

	Potential exam questions
	What does ‘omnipotent’ / ‘omniscient’ / ‘omnipresent’ / ‘creator’ mean? (1)
Explain two Jewish beliefs about the nature of God expressed in Genesis 1-2. Refer to Jewish beliefs in your answer (5)
‘God cannot be the creator of both evil and free will.’ Evaluate this statement, giving developed arguments for and against this statement, referring to Judaism teaching and reaching a justified conclusion (12)

	SMSC

	Sacred writing about the origin of the world and humanity; implications for being law abiding citizens. 




	4: Key question (s)
	How does the Jewish belief in God as lawgiver, judge and the divine presence (Shekhinah) influence the life of a Jewish believer?

	Outcomes linked 
to 9-1 Grades

	All students (Grades 1-9) must: Understand Jewish belief that God is the lawgiver and judge.  
Most students (Grades 5-9) should: Explain the concept of the divine presence (Shekhinah) and its significance for Jewish believers.
Some students (Grades 7-9) should: Evaluate the concept of God as Judge contradicts the concept of God as loving and merciful. 

	Specialist Terms
	Ten commandments, mitzvot (mitzvah), merciful, shekhinah, temple.

	T&L
	Suggested teaching strategies: 
Students should understand that in order to help people exercise their free will in the way God would like them to, he gave the Jews many laws that he expects them to obey. The basis of these laws are the Ten Commandments.
Teachers could introduce the term mitzvot by pointing students to the first mitzvah in Genesis 1:28.  Students could discuss in pairs why they think that God gave the Jews rules to live by and why for Jews all 613 are equally important, though not all can be kept because some relate to men, others to women and some to the Temple.
Students to read Genesis 3 and answer some of the following questions:
a. What was the serpent implying about the nature of God?
b. Why did the woman give into the serpent’s persuasion?
c. How might verses 14-24 reflect God as both Judge and merciful?
Students to read the Exodus 20:2-17 as an example of different types of laws given by God and understand why for Jews, all types are equally important.
Teachers to introduce Shekhinah with a general discussion of how respect is shown to important figures in secular and religious world. They could move from this to a discussion of how respect for God.
	 Suggested differentiation:

My Task: 
Outline the Ten Commandments and explain how laws help people to use their free will responsibly.

Core: 
Explain the Jewish belief in Shekinah and significance in their daily lives. Refer to Exodus 40:34-35.

Challenge:
Evaluate the concept of God as Judge contradicts the concept of God as loving and merciful.  

	
Resources
incl. ICT/VLE 
	The TeNaKh (Old Testament).
  The New GCSE Religious Studies Course for Catholic Schools by Towey and Robinson .pp135 -136
  AQA Religious Studies B pp216-217
https://www.youtube.com/watch?v=N7R4k0zozMg 14mins 15secs The Book of Law -613 Mitzvot - Introduction

	Homework 
	My Task: Explain how believing in God as lawgiver AND judge would influence Jewish actions.
Core: Explain why Shekhinah is important to Jewish believers.
Challenge: ‘The 613 are pointless. Jewish communities should only have to follow the 10 Commandments’ Do you agree? [PN: This is an opinion question aimed at developing P5 of 12m question – justified conclusion. It is NOT a 12m exam question].
‘God as lawgiver helps believers make sense of God as creator of good and evil’. To what extent do you believe this is true?

	Potential exam questions
	AO1: Name two aspects of God in Judaism (2)
AO1: Explain two ways in which God, being law-giver and judge of the world, influences beliefs and practices in Judaism. (4)

	SMSC

	Consideration of the importance of law and freedom.








	5: Key question (s)
	What do Jews believe about life after death, judgement and resurrection?


	Outcomes linked 
to 9-1 Grades

	All students (Grades 1-9) must: Explain Jewish beliefs about life after death, judgement and resurrection.
Most students (Grades 5-9) should: Explain, using passages from the TeNakh why Jews believe in life after death. 
Some students (Grades 7-9) should: Compare and contrast Jewish and Catholics beliefs about life after death and investigate why Jews focus on this life rather than the next.

	Specialist Terms
	Judgement, resurrection, rabbi, heaven, Sheol, judgement.

	T&L
	Suggested teaching strategies: 
Students need to be aware of certain key beliefs:
· death is not the end
· there are a range of ideas about life after death
· there is no official teaching that all Jews must accept; it is left to personal opinion
· the main focus is on this life.

Students could work in small groups, using the internet and/or text books to prepare and give a presentation on some of the ideas to be found in Judaism, eg:
· the concept of Sheol in the Tenakh (e.g. Psalm 88) and other references to life after death such as Nehemiah 2:8; Daniel 12:2.
· teaching in the Talmud about Olam Ha- Ba.
· beliefs about HaGan and Gehinnom.
· beliefs in resurrection (including Maimonides’ 13th principle) and reincarnation.
Differentiation task:
Students could find out how Reform Judaism’s lack of belief in resurrection is reflected in its version of the second blessing of the Amidah prayer.
Students could answer question 5 from the specimen Judaism question paper.
	 Suggested differentiation:

My Task: 
Use information on page 218 of AQA text book to explain Jewish teachings about life after death, judgement and resurrection.

Core: 
Use various sources: sacred texts (Tenakh and Talmud) and Maimonides’ 13th Principle to demonstrate that there is no official teachings in Judaism about life after death and resurrection.

Challenge: 
Evaluate Jewish idea that we should focus on life here rather than the next. Compare their beliefs with Catholics ideas of purgatory, heaven and hell.

	
Resources
incl. ICT/VLE 
	In addition to materials in the shared area:
The New GCSE Religious Studies Course for Catholic Schools by Towey and Robinson .pp139 -140
 AQA Religious Studies B pp218-219
http://www.chabad.org/library/article_cdo/aid/332555/jewish/Maimonides-13-Principles-of-Faith.htm
https://www.youtube.com/watch?v=W_9WCAgaUNw 1min 27secs What do Jews believe about the afterlife?
https://www.youtube.com/watch?v=QBrbJ4quC9Y 59min 18secs Judaism on Death and Afterlife

	Homework 
	My Task: Do you think it is a good idea to focus on this life or the afterlife? Try to link to at least 3 Jewish beliefs about life after death.
Core: Do you think it matters that there is little teaching about life after death in Jewish holy books [leading to differences in ideas]?
Challenge: Do you think Jewish or Catholic beliefs about the afterlife are more comforting? Justify your response.

	Potential exam questions
	AO1: What is the Olam Ha-Ba? (1)
AO1: How might belief concerning the afterlife influence practice of faith in Judaism? (4)


	SMSC

	Discussion of beliefs in life after death and resurrection, contrasting different views including those different from their own. 



	6: Key question (s)
	What is the nature and role of the Messiah in Judaism?

	Outcomes linked 
to 9-1 Grades

	All students (Grades 1-9) must: Know and understand the nature and role of the Messiah in Judaism.
Most students (Grades 5-9) should: Explain how the concept of Messiah occurs in the Amidah prayer, passages from the TeNaKh. Explain how the concept of the nature and role of the Messiah influence the life of a Jewish believer.
Some students (Grades 7-9) should: Students to compare and contrast the concept of Messiah in Judaism and Christianity and to evaluate whether Jesus was the Messiah prophesised in the Old Testament. 

	Specialist Terms
	Messiah, Messianic age, exile, Rabbis.

	T&L
	Suggested teaching strategies: 
Teachers to introduce this topic with a class discussion, students to discuss what their ideal world would be and how they envisage it being implemented. Students should be aware that the concept of Messiah is a key concept in Judaism, occurring in the Amidah prayer. Reform and Liberal Jews, however, tend not to believe in a personal Messiah and their understanding of the messianic age is one in which all Jews play their part in tikkun olam (‘healing the world’). Students could research Maimonides’ 12th Principle and look up these passages: Genesis 49:10, Isaiah 2:2-5; 9:2-7; 11; Micah 4 :1-9; 5:2-5; Zechariah 9:9-10.
Students should be aware that the Hebrew term Messiah means ‘anointed one’.  Students to read the account of the anointing of David in 1 Samuel 16:1-13 to understand the significance of anointing. Teachers could explain why the texts came to be seen as referring to a figure who in the future would be sent to rule on behalf of God.
Students to create a table showing the following five aspects of the nature and role of the Messiah and link them to the texts listed above: 
· Davidic descent
· establishing Israel as the centre of government
· gathering the Jews from all corners of the earth
· restoring full obedience to the Torah
· bringing peace to the whole world.
Students to compare and contrast Christian and Jewish understanding of the Messiah.
	 Suggested differentiation:
My Task: Students to work in groups to discuss what their ideal world would be and how they envisage it being implemented. Students to explain the meaning of the Messiah in Judaism, its role and the nature.
Core: Students to use the Amidah prayer to explain how the concept of Messiah occurs in the prayer ( Amidah prayer.pdf). Students to use the Maimonides 12th Principle and passages from: Genesis 49:10, Isaiah 2:2-5; 9:2-7; 11; Micah 4 :1-9; 5:2-5; Zechariah 9:9-10 to explain the nature and the role of Messiah in Judaism.
Challenge: Students to compare and contrast the concept of Messiah in Judaism and Christianity.
Students to evaluate whether Jesus was the Messiah prophesised in the Old Testament.
 

	Resources
incl. ICT/VLE 
	The New GCSE Religious Studies Course for Catholic Schools by Towey and Robinson pp141 -142
http://www.chabad.org/library/article_cdo/aid/332555/jewish/Maimonides-13-Principles-of-Faith.htm
https://www.youtube.com/watch?v=YvBwD_iQ4Sw 6mins 11secs What is the Jewish view of the Messiah?
https://www.youtube.com/watch?v=_EA-Dik11aM 15mins Who is the Messiah?

	Homework 
	“People should work together to establish peace on earth rather than waiting for the Messiah to do it.” Evaluate this statement. (12).
My Task: Write a 3 paragraph response to this 12 mark question. Include at least one quotation in either your agree or disagree paragraph.
Core: Write a 5 paragraph response to this question. Include at least 1 agree quotation and 1 disagree quotation.
Challenge: Write a 5 paragraph response to this question. Include quotations in each of your agree and disagree paragraphs.

	Potential exam questions
	AO1: Who or what is the Messiah? (1)
A02: Explain two ways in which prophets have influenced Jewish belief in the coming of the Messiah. Refer to the scripture or sacred texts in your answer (5). 

	SMSC

	Considering questions about world peace and harmony.



	7: Key question (s)
	How does the Jewish belief in the covenant God made with Abraham influence their views of the Promised Land?

	Outcomes linked 
to 9-1 Grades

	All students (Grades 1-9) must: explain the covenant God made with Abraham and many descendants and the Promised Land.
Most students (Grades 5-9) should: explain what idea of covenant and its implications in Judaism.
Some students (Grades 7-9) should: evaluate the impact of the covenant God made with Abraham on the life of Jewish believers.

	Specialist Terms
	Monotheism, Promised Land, covenant, circumcision. 

	T&L
	Suggested teaching strategies: 

Students to revisit year 8 topic on God’s covenant with his people, especially on Abraham. 

Teachers could give some scenarios, e.g.: buying and selling a house, getting married, buying a car, etc., and  then ask how they are known to be legal, i.e. by signing a contract agreement. What are the key features of contracts/what do all contracts have in common?
Another word for contract is ‘covenant’ and this is the word used by the Jews for the relationships with humans initiated by God that are found in the   Tenakh.

Students should understand that the concept of covenant as: initiated by God; consist of promises made by God; sometimes conditional/unconditional, summed up in the statement often found in the Tenakh: ‘I will be their God and they will be my people’.
Students to study Genesis 12:1-3 which presents:
the call to Abraham as an act of God’s love -the promises: of the promised land (Canaan/Israel); that Abraham’s descendants will be a great nation; of Abraham’s significance as the conduit of God’s blessing to the world.

Students could work in pairs or small groups to research the importance of this Covenant for Jews today. Students could examine further references to the promises of the Abrahamic Covenant found in the following passages, highlighting or making a note of the key verses: Genesis 12:4-6; 15:1-21; 17:1-21; 22:1-8. They could note what these passages teach about Abraham as the father of the Jewish people, his faith in the fulfilment of God’s promises, his obedience to God’s requirement of circumcision and his willingness to offer his son, should that be God’s will.
	 Suggested differentiation:

My Task: 
Explain the meaning of covenant, describe the covenant God made with Abraham and the sign of that covenant. 
 
Core: 
Explain, using independently selected references from Genesis, how the Jewish concept of the ‘chosen nation’ arose and the impact of this belief on Jewish attitudes to their lives and Israel. 

Challenge:
 Explain the belief that Abraham was the ‘father of Judaism’ using a variety of sources and evidence  


	Resources
incl. ICT/VLE 
	https://www.biblegateway.com/passage/?search=Genesis+17&version=CEB
http://www.bbc.co.uk/religion/religions/judaism/history/firstcovenant.shtml
The New GCSE Religious Studies Course for Catholic Schools by Towey and Robinson .pp143 -144
AQA Religious Studies B pp222-223

	Homework
	Explain the meaning of covenant
Explain the promise God made to Abraham as his side of the covenant.

	Potential exam questions
	AO1: Explain two differences between monotheism of Judaism and the monotheism of Christianity. (4)
“The covenant with Abraham is the most important covenant in Judaism.” Evaluate this statement. (12)

	SMSC

	The significance of contracts in daily lives; the importance of Abraham in Judaism.



	8: Key question (s)
	How does the covenant God made with Moses at Sinai and the Ten Commandments influence belief in Judaism. 


	Outcomes linked 
to 9-1 Grades

	All students (Grades 1-9) must: Know the covenant at Sinai and the Ten Commandments.  
Most students (Grades 5-9) should: Explain the role and importance of Moses in establishing the covenant.
Some students (Grades 7-9) should: Evaluate relevance of the Sinai covenant the Ten Commandments in the lives Jewish people today.

	Specialist Terms
	The Ten Commandments

	T&L
	Suggested teaching strategies: 

· Teachers could summarise the background to the Sinai Covenant: Israel living in and enslaved in Egypt, Moses’ birth and upbringing, his flight to Midian, his vision at the Burning Bush, his return to Egypt, the plagues, the Exodus and journey to Sinai. Students could create a fact file or a ‘comic strip’ relating to these events.
· Students should read/be familiar with the contents of Exodus 19:3-8, which is a conditional covenant. They should note the role of Moses as mediator of the Covenant, its basis in God’s act of deliverance, the promises made by God, the responsibilities of Israel and of Israel’s assent to this. Students could read the account of the sealing of the Covenant (Exodus 24:1-11).


· NB Teachers might want their students at some point in the section on Moses and the Covenant at Sinai to study the festival of Pesach, which is covered later in this scheme of work.
	 Suggested differentiation:

My Task:
· Students to work in 5 groups to study in detail each of the Ten Commandments.
· Each group to study two commandments. 
Core
· Students to make a presentation for the whole class on the contents of the commandments, meaning and their significance for 21st century Judaism
Challenge: 
· What would students, perhaps working in pairs, include in their own rules for living? Would some overlap with the Ten Commandments? Would the rules relate at all to God or to their inner spirituality, or would they be concerned only with relationships with one another. Would ten rules be too many, just right or insufficient?



	Resources
incl. ICT/VLE 
	AQA Religious Studies B pp222-223
https://www.slideshare.net/fern1000/the-mesiah-and-the-messianic-age-2010?next_slideshow=1
New GCSE Religious Studies: Towey and Robinson text book pages 145 -146

	Homework 
	Choose one of the following options, as appropriate to your set and point in the course: 12-24 marks’ worth of examination questions to consolidate learning, revising for a timed in-class assessment, completing Prep research-style or reading homework for the next lesson. 

	Potential exam questions
	1. Explain why Moses asked the Pharaoh to allow the Jews to leave Egypt.
2. What special event happened to Moses on Mount Sinai? (see Exodus 19:16-25)
3. Explain why God gave the Ten Commandments to Moses.

	SMSC

	Consider the importance of the Ten Commandments and their influence in British Laws today.





	9: Key question (s)
	What does Judaism teach about the Sanctity of life?

	Outcomes linked 
to 9-1 Grades

	· All students (Grades 1-9) must: Know Jewish belief in the sanctity of life.
· Most students (Grades 5-9) should: Explain the Jewish concept of saving life (pikuach nefesh)and link it to their understanding of the sanctity of life. 
· Some students (Grades 7-9) should: Critically assess the view that deciding how to respect the sanctity of life may be more difficult today than in the past.

	Specialist Terms
	Sanctity of life, Talmud, pikuach nefesh

	T&L
	Suggested teaching strategies: 

· The Hebrew phrase means ‘supervising matters of the soul’ and this is used in the sense of saving a life that is endangered. Students should know that based on texts such as Leviticus 19:16 and Deuteronomy 30:19, the Talmud states that in an emergency pikuach nefesh overrides all other laws, even those relating to Shabbat, Yom Kippur and Kashrut.

· Students could find out more about how pikuach nefesh is applied, using the internet and YouTube clips.

· Teachers could create a worksheet showing different scenarios, some of them life- threatening and others not. Students could then indicate what a Jew should do in that situation, explaining why that action should be taken. 


	Suggested differentiation:

My Task: 
· Students to use Deut. 30:19 and Leviticus 19:16 to explain why Judaism has a great respect for human life.
Core:
· Students to explore various case studies on Euthanasia and abortion. They use the case studies to apply Jewish teachings about pikuach nefesh. 

Challenge: 
· Students to explain how believing in sanctity of life help Jews to live in the way God wants them to. What are the challenges of these beliefs in the 21st century?

	Resources
incl. ICT/VLE 
	AQA Religious Studies B pp228-229
http://blog.eteacherhebrew.com/jewish-religion/pikuach-nefesh-the-value-of-life/
https://www.youtube.com/watch?v=QIp3MNQLw54
https://www.youtube.com/watch?v=dRsP-l96cfQ


	Homework 
	Choose one of the following options, as appropriate to your set and point in the course: 12-24 marks’ worth of examination questions to consolidate learning, revising for a timed in-class assessment, completing Prep research-style or reading homework for the next lesson. 

	Potential exam questions
	Referring to the belief in the sanctity of life, explain why ending life early is against Jewish beliefs and teachings.
Explain how believing in pikuach nefesh helps Jews to respect the sanctity of life.

	SMSC

	Consider the importance of respecting human life from conception to death.












	10: Key question (s)
	What is the link between free will and the mitzvot? 

	Outcomes linked 
to 9-1 Grades

	· All students (Grades 1-9) must: Know and understand the relationship between free will and Mizvot.
· Most students (Grades 5-9) should: Explain the different types of mizvot: mizvot between God and man and mizvot between man and man.
· Some students (Grades 7-9) should: Evaluate the importance of mizvot to Jewish believers.

	Specialist Terms
	Free will, mizvot.

	T&L
	Suggested teaching strategies: 
· Teachers could start by reminding students about the written Torah and the oral Torah as both given by God to Moses, and that the oral Torah has continued to be developed through the centuries as the 613 mitzvot given to Moses have been interpreted by rabbis for different circumstances and changing society. This interpretation is known as the halakhah (‘the way’ in which a Jew should walk) and is a reminder that Judaism is not just a set of beliefs; it is above all a way of life that stems from and expresses those beliefs and teachings.
· Teachers could recap the story in Genesis 3 as a way of introducing the topic of free will, which is where the distinction between Orthodox and non-Orthodox Judaism can be seen. For Orthodox Jews, free will is about the initial choice to obey rather than to disobey God. Those who choose to obey then seek to obey because that is God’s will. Reform Jews who make the choice to obey continue to exercise free will in which interpretations of the mitzvot they follow. 
Extension
Read Jeremiah 31:33-34, which contains the prophet’s vision of the day when all Israel will obey the mitzvot. Answer some or all of the following questions:
· to what does the statement ’I will be their God, and they will be my people’ refer?
· why will the Jews be able to obey God?
· the Hebrew word yada (to know) refers to an intimate relationship and not just to intellectual knowledge. How does this affect one’s understanding of this passage in Jeremiah?

	Suggested differentiation:

My Task: 
· Students to explain the meaning of ‘free will’ and make a link with the story of Adam and Eve.
· Students to use http://www.jewfaq.org/613.htm to access 613 mizvot and identify the 248 positive and 365 negative commands; categorise them into their two groups of ritual and ethics laws.
Core: 
· Students to explain why Jews are expected to obey the mitzvot and their purpose, even those where there might seem to be no obvious reason for them: 
i. Jews obey the mitzvot because God commanded them
ii. their purpose is that Israel might be holy: Exodus 19:6; Leviticus 19:2
· Students should also be able to distinguish between mitzvot that relate to the relationship between humanity and God and those that relate to the relationship between humans (which includes the world in which they live).
Challenge: 
· Students to discuss with a partner the following quote: ‘People should only do what they want if the results are good and pleasing to God.’ 
i. What does the quote mean?
ii. To what extent do you agree or disagree with it?

	Resources
incl. ICT/VLE 
	· http://www.jewfaq.org/613.htm
· AQA Religious Studies B pp230-231

	Homework 
	Choose one of the following options, as appropriate to your set and point in the course: 12-24 marks’ worth of examination questions to consolidate learning, revising for a timed in-class assessment, completing Prep research-style or reading homework for the next lesson. 

	Potential exam questions
	1. Explain why Jews do not see free will as an excuse to do whatever they want.
2. Explain how free will is linked to consequences.
3. Why is it important that Jews observe mizvot?
4. Explain in detail the difference between mizvot between man and God and mizvot between man and man.

	SMSC

	The importance of freedom and consequences due to choices we make.



	11: Key question (s)
	What are the key moral principles in Judaism?

	Outcomes linked 
to 9-1 Grades

	· All students (Grades 1-9) must: Explain the key moral principles in Judaism: Justice, healing the world, charity, kindness to others.
· Most students (Grades 5-9) should: Explain why the key moral principles are important to Jewish believers, making a link with mitzvot. 
· Some students (Grades 7-9) should: Evaluate the application of key moral principles in the 21st century Judaism.

	Specialist Terms
	Justice, healing the world, charity, kindness to others.

	T&L
	Suggested teaching strategies: 
· Teachers could start by pointing out that in Judaism, there are 613 mitzvot (commandments) that all Jews are expected to obey, eg those relating to justice (tzedkah) and charity (chesed), and that from the 613 mitzvot, rabbinic discussion has developed other attitudes that are to be encouraged, eg healing the world (tikkun olam).

· Teachers should explain the meaning of justice (tzedakah) as fairness, as giving each individual, whether Jew or non-Jew, as sense of his/her dignity as a human being of and his/her duty to give tzedakah even when in need of it him or herself. Students should realise that in Judaism justice (righteousness/tzedakah) and charity are inseparable.


· Students could work in pairs, exploring two different ways on how Jews in the UK apply the principle of tikkun olam to working for social justice and environmental conservation.

· They could, for example, download from bod.org.uk the Greening Toolkit, which includes reference to tikkun olam. They could also research the life-saving and life-enhancing work of the Hatzola Trust in North London hatzola.org.

	 Suggested differentiation:
My Task:
· Students could read and summarise the following: Deuteronomy 16:20; Amos 5:24; Micah 6:8 and for the amount suggested: Genesis 14:20; 29:23; Deuteronomy 14:22; 26:12
· Students could create a table, giving Maimonides’ eight levels of giving. How does this link to tzedakah, as explained above? Do the students agree with Maimonides’ levels?
Core:
· Use the internet: Find out about pushke boxes in Jewish homes and how they relate to justice (tzedakah).
· Create a poster informing people about the work of Tzedek (www.jvn.org.uk) 
· Students to use https://www.theus.org.uk/article/what-gemach and explain is a Gemach and how does it illustrate the highest of the eight levels?
Challenge: 
· Create a poster summarising how Jewish believers put into practice the key moral principles in the 21st century.

	Resources
incl. ICT/VLE 
	· AQA text book pages 226-227;  Towey and Robinson pages 148-149
· https://www.jewishvirtuallibrary.org/eight-levels-of-charitable-giving 
· https://www.learningtogive.org/resources/pushke 
· https://www.theus.org.uk/article/what-gemach
· https://www.bod.org.uk/
· https://www.jvn.org.uk/ 
· http://hatzola.org/ 

	Homework 
	Choose one of the following options, as appropriate to your set and point in the course: 12-24 marks’ worth of examination questions to consolidate learning, revising for a timed in-class assessment, completing Prep research-style or reading homework for the next lesson. 

	Potential exam questions
	· Explain what justice is.
· Explain how Judaism interpret the moral principle of justice.
· Choose a quote from Micah or Amos (Amos 5:24; Micah 6:8) and explain what it says about justice.
· Explain the meaning of healing the world.
· Explain how the Torah law shows the importance of kindness to others.

	SMSC

	· The importance of Justice in the society;
· The importance of caring for others through the work of charities.





Topic 2 – Judaism: Practices

	 12. Key question (s)
	What is the importance of the Synagogue as a place of worship in Judaism?

	Outcomes linked 
to 9-1 Grades

	· All students (Grades 1-9) must: Know the meanings of synagogue, minyan, menorah and Star of David.
· Most students (Grades 5-9) should: Explain the importance of the synagogue for Jewish community.
· Some students (Grades 7-9) should: Evaluate whether the survival of Judaism depends entirely on the existence of the synagogue.

	Specialist Terms
	  Synagogue, minyan, menorah, Star of David (Magen David), reading platform (bimah), ark (aron hakodesh), ever burning light (ner tamid) and associated practices; differences between Orthodox and Reform synagogues

	T&L
	Suggested teaching strategies: 
· Teachers could start by asking students for their understanding of the term ‘worship’ and discussing why all religions think it is important. They could then outline the history of Jewish places of worship: the Tabernacle, the Temple and synagogues. Students could be given a handout that contains the key points and they could be shown or find for themselves images of synagogues throughout the centuries and around the world.

· Students should realise that a synagogue is not just a place for worship. They could be enabled to do this by finding out and completing a worksheet on the meaning of ‘synagogue’ significance of other names given to synagogues: synagogue (Greek), shul (Yiddish), beit kenesset (Hebrew), beit tefilah (Hebrew), beit midrash (Hebrew). Why do Reform Jews use the word ‘temple’?
· Students could visit Orthodox and Reform synagogues or if this is not possible, work through virtual tours that are available on the internet.
· They need to know the layout and key features (outside and inside) of synagogues and their links with the Temple. They should know the main differences in layout/features between Orthodox and Reform synagogues and understand the reasons for and significance of these.

· Students could annotate downloaded floor plans of both types of synagogue, summarising the use/purpose of key features.
· Students could answer question 9 from the specimen Judaism paper.

	 Suggested differentiation:
My Task
Explain the meaning of the following key word:
· Synagogue 
· Minyan
· Beit K’nesset 

Core
1. Explain why pictures of animals or humans are not usually found in synagogues. 
2. Why do some Jews use the word ‘shul’ when referring to a synagogue?
3. Explain why Reform Jews refer to a synagogue as ‘temple’.
4. Explain the importance of the synagogue to the Jewish community’
Challenge
· “The most important function of the synagogue is to worship.”

	Resources
incl. ICT/VLE 
	 AQA textbook pages 234 -235; Specimen paper on Judaism 

	Homework 
	Choose one of the following options, as appropriate to your set and point in the course: 12-24 marks’ worth of examination questions to consolidate learning, revising for a timed in-class assessment, completing Prep research-style or reading homework for the next lesson. 

	Potential exam questions
	1. “The most important function of the synagogue is to worship.”
2. Explain why Reform Jews refer to a synagogue as ‘temple’.
3. Explain the importance of the synagogue to the Jewish community’

	SMSC

	The importance of worship in Judaism.







	 13-14. Key question (s)
	The synagogue and worship

	Outcomes linked 
to 9-1 Grades

	All students (Grades 1-9) must: describe the main features of Orthodox and Reform Synagogues.
Most students (Grades 5-9) should: explain the importance of the features inside a synagogue.
Some students (Grades 7-9) should: compare and contrast Orthodox and Reform synagogues.

	Specialist Terms
	 Public acts of worship including: Synagogue services in both Orthodox and Reform synagogues; the significance of prayer, including the Amidah, the standing prayer.

	T&L
	Suggested teaching strategies: 
This could start with a brief class discussion of why Jews regard daily public worship as important and why there are three daily services.

Students could watch extracts from services on YouTube or other sites and teachers could show students a kippah, tallit, tefillin and a Siddur.

Students could work in pairs to produce a booklet or FAQs sheet on daily worship in an Orthodox synagogue. It could include: 
· the requirement of a minyan; the role of the rabbi and cantor
· the wearing of kippah, tallit and tefillin
· the books used
· the key prayers said at each of the three services. 

They could then create a table, showing differences between Orthodox and Reform synagogue worship.

Students should understand the importance, structure of and ritual movements associated with the Amidah prayer and why it is first said silently, standing and facing east.

	 Suggested differentiation:

My Task
· describe the main features of orthodox and Reform Jewish synagogues.


Core:
· Explain two features of an orthodox synagogue (5)
· Compare and contrast Orthodox and Reform synagogue. (4)
Challenge:
· “There is nothing special about the synagogue.” Evaluate this statement. (12)


	Resources
incl. ICT/VLE 
	 Textbook, PPTs and worksheets.

	Homework 
	Choose one of the following options, as appropriate to your set and point in the course: 12-24 marks’ worth of examination questions to consolidate learning, revising for a timed in-class assessment, completing Prep research-style or reading homework for the next lesson. 

	Potential exam questions
	1. “There is nothing special about the synagogue.” Evaluate this statement. (12)
2. Explain two features of an orthodox synagogue (5)
3. Compare and contrast Orthodox and Reform synagogue. (4)


	SMSC

	The importance of worship in Judaism.












	14.  Key question (s)
	How do Orthodox and Reform Jews worship?

	Outcomes linked 
to 9-1 Grades

	All students (Grades 1-9) must explain the differences between Orthodox and Reform Judaism.
Most students (Grades 5-9) should: compare and contrast public worship in Orthodox and Reform Judaism
Some students (Grades 7-9) should: Evaluate worship in Orthodox and Reform Judaism

	Specialist Terms
	  Orthodox, Reform, Minyan

	T&L
	Suggested teaching strategies: 
· The focus is on knowing the structure of synagogue services in Orthodox and Reform synagogues, understanding the differences between them and understanding the significance of the prayers used, particularly the Amidah.
Learning activities:
· This could start with a brief class discussion of why Jews regard daily public worship as important and why there are three daily services.

· Students could watch extracts from services on YouTube or other sites and teachers could show students a kippah, tallit, tefillin and a Siddur.
Students could work in pairs to produce a booklet or FAQs sheet on daily worship in an Orthodox synagogue. It could include: 
· the requirement of a minyan; the role of the rabbi and cantor
· the wearing of kippah, tallit and tefillin
· the books used
· the key prayers said at each of the three services. 
They could then create a table, showing differences between Orthodox and Reform synagogue worship.

Students should understand the importance, structure of and ritual movements associated with the Amidah prayer and why it is first said silently, standing and facing east.
	 Suggested differentiation:
My Task
· Compare worship in the Orthodox and Reform synagogues




Core
· Explain how Orthodox and Reform Judaism differ in their beliefs about Torah. How does this influence their approach to worship? 





Challenge
· ‘Reform services make it easier for people to understand what is happening than Orthodox services.’ what is your opinion about this statement? Explain your reasoning.

	Resources
incl. ICT/VLE 
	· Relevant chapters of Judaism textbooks.
· Internet access for research and watching video clips.
· Artefacts: kippur, tallit, tefillin, Siddur.

	Homework 
	Choose one of the following options, as appropriate to your set and point in the course: 12-24 marks’ worth of examination questions to consolidate learning, revising for a timed in-class assessment, completing Prep research-style or reading homework for the next lesson. 

	Potential exam questions
	‘Reform services make it easier for people to understand what is happening than Orthodox services.’ what is your opinion about this statement? Explain your reasoning.

	SMSC

	The importance of worship in Judaism.




	15.  Key question (s)
	What are the daily services and prayers in Judaism?

	Outcomes linked 
to 9-1 Grades

	All students (Grades 1-9) must: Know the importance of daily prayers in Judaism,
Most students (Grades 5-9) should: Explain the importance of Jewish prayer artefacts.
Some students (Grades 7-9) should: Evaluate how prayers influence the daily lives of Jewish believers.

	Specialist Terms
	  Kippah, Tallit, Tzitzit

	T&L
	Suggested teaching strategies: 
Teachers could introduce the topic of prayer in the home with a short class discussion of what prayer is and why it is important to so many people throughout the world.

Students should be aware of the importance for Jews of daily prayer in the home.
Students could complete a worksheet, answering these questions:
· how many times a day do Jewish men pray in the home?
· why do you think that although they are expected to pray daily, prayer three times a day is not a mitzvah for women?
· explain the significance of the three times for daily prayer.
· what is not required for prayer at home that is required for synagogue worship?
· explain the significance of the kippah.
· explain the significance of the tallit and tzitzit and how the tallit is worn in prayer.
· explain how the tefillin are worn and their significance.
· when are tefillin not worn? Explain why.
· what is the Siddur?

	 Suggested differentiation:

My Task
Identify the prayer artefacts in Judaism.


Core
1. Explain the importance of prayers in Judaism.
2. Explain the significance of Kippah and Tallit in Jewish prayers.




Challenge:
1. “The most important activity in the life of a Jewish believer is prayer.” Evaluate this statement.

	Resources
incl. ICT/VLE 
	· Relevant chapters of Judaism textbooks.
· Internet access for research and watching video clips.
· Artefacts: kippa, tallit, tefillin, Siddur.

	Homework 
	Choose one of the following options, as appropriate to your set and point in the course: 12-24 marks’ worth of examination questions to consolidate learning, revising for a timed in-class assessment, completing Prep research-style or reading homework for the next lesson. 

	Potential exam questions
	1. Explain the importance of prayers in Judaism.
2. Explain the significance of Kippah and Tallit in Jewish prayers.
3. “The most important activity in the life of a Jewish believer is prayer.” Evaluate this statement.

	SMSC

	The importance of worship in Judaism.









	 16-17. Key question (s)
	How Shabbat celebrated in the synagogues and at home?

	Outcomes linked 
to 9-1 Grades
	All students (Grades 1-9) must: explain the meaning of Shabbat.
Most students (Grades 5-9) should: Should explain how Jews prepare for and celebrate the Shabbat.
Some students (Grades 7-9) could: evaluate the significance of the Shabbat for Jews today.

	Specialist Terms
	 Shabbat in the home and synagogue and its significance.
Worship in the home and private prayer.

	T&L
	Suggested teaching strategies: 
Teachers could start with a recap of the 4th Commandment and its link to God’s creation of the world as recorded in Genesis 1 and then move onto the Talmud’s 39 prohibitions. 
Students could be given a worksheet to complete on the Commandment and the mitzvot relating to Shabbat.

Students could work in small groups, to discuss:
· the purpose of Shabbat
· the value for Jews of strict observance of Shabbat and why Shabbat observance is a joy rather than a burden
Students should know and understand:
· the celebration of Shabbat in the home, the welcoming in of Shabbat, the Friday evening meal and afterwards, the study of the Torah and family time on Saturday afternoon and the Havdalah ritual
· the structure of the Saturday morning service in the synagogue
· the significance of what is done in both home and synagogue.

Students could note differences in Shabbat observance and worship between Orthodox and Reform Jews. Students could watch video clips about Shabbat. Students could answer question 8 from the Judaism specimen paper.

Teachers could introduce the topic of prayer in the home with a short class discussion of what prayer is and why it is important to so many people throughout the world.

Students should be aware of the importance for Jews of daily prayer in the home. 
Students could give reasons for the importance of public and of private prayer and then explain their views on whether one is more important than the other.
	 Suggested differentiation:
My Task
· outline the mitzvot associated with Shabbat.


Core:
1. Describe how Jews prepare for the Shabbat.
2. Describe how Jews celebrate Shabbat at home and in the synagogue.
3. Explain the significance of the Shabbat for Jews. Refer to the scriptures (creation story and the commandments.
Challenge:
· “It is impossible to observe the Sabbath in Britain today.” Evaluate this statement.


	Resources
incl. ICT/VLE 
	· AQA textbook, PPTs 
· Relevant chapters of Judaism textbooks.
· Internet access for research and watching video clips.
· Artefacts: Kippur, tallit, tefillin, Siddur.

	Homework 
	Choose one of the following options, as appropriate to your set and point in the course: 12-24 marks’ worth of examination questions to consolidate learning, revising for a timed in-class assessment, completing Prep research-style or reading homework for the next lesson. 

	Potential exam questions
	1. Explain how Jews celebrated the Shabbat at home and at the synagogue.
2. “It is impossible to observe the Sabbath in Britain today.” Evaluate this statement.


	SMSC

	The importance of worship in Judaism.





	18.  Key question (s)
	How is Jewish worship at home; the written and oral law?

	Outcomes linked 
to 9-1 Grades

	All students (Grades 1-9) Must know the components of the Written and Oral laws. 
Most students (Grades 5-9) should explain Jewish laws impacts upon the life of believers.
Some students (Grades 7-9) should: Could evaluate the relevance of both written and oral laws in Judaism in the 21st century.

	Specialist Terms
	  The written law (Tenakh) and the oral law (Talmud) and their study, use and significance in daily life.

	T&L
	Suggested teaching strategies: 
· Teachers could introduce the topic of the Tenakh by passing round copies of the Tenakh and the Old Testament. What are the similarities? What are the differences? Students should know the threefold division of the Tenakh and the nature of each of the three parts. 

· Students could copy a diagram in the form of a bookshelf with three shelves, showing the books in each part.

· Teachers could recap what was taught in the introduction to the course about Moses having been given not only the written Torah (the first section of the Tenakh) but also the oral Torah (the Talmud).

· Students should know the twofold structure of the Talmud and understand the nature of both the Mishnah and the Gemara. They should also be aware that the Torah and Talmud are living texts in the sense that their significance has continually been developed over the centuries through rabbinic discussion and commentary.
Students could work in 4 groups, preparing a brief presentation for the rest of the class on:
· The Law (Torah)
· The Prophets (Nebi’im)
· The Writings (Ketubim)
· The Talmud (Mishnah and Gemara)

	 Suggested differentiation:

My Task
· Students could summarise the six fold division of the Mishnah, using a source such as bbc.co.uk/religion/religions/judaism


Core
· Explain the importance of the Talmud for Jews, including reference to study and application to daily life.




Challenge
· Many Orthodox Jews study a page of the Talmud each day, and they can do this online. Find the portion for the day (Daf Yomi) by typing in the transliterated Hebrew words given in brackets. Find it in Hebrew and then in English.


	Resources
incl. ICT/VLE 
	·  bbc.co.uk/religion/religions/judaism
· Relevant chapters of Judaism textbooks.
· Internet access for research and watching video clips.
· Artefacts: kippa, tallit, tefillin, Siddur.

	Homework 
	Choose one of the following options, as appropriate to your set and point in the course: 12-24 marks’ worth of examination questions to consolidate learning, revising for a timed in-class assessment, completing Prep research-style or reading homework for the next lesson. 

	Potential exam questions
	Explain the importance of the written Law in Judaism.
“Oral law is the most relevant in Judaism today.” Evaluate this statement.

	SMSC

	Consider how Jewish Law influences their daily lives.





	20. Key question (s)
	What is the Jewish ceremonies associate with birth, the Bar and Bat Mitzvah?

	Outcomes linked 
to 9-1 Grades

	All students (Grades 1-9) must: Know the ceremonies associated with birth, Bar and Bat Mizvah
Most students (Grades 5-9) should: how the ceremonies influence the life of a Jewish believer.
Some students (Grades 7-9) should: Evaluate the significance of the ceremonies associated with birth, Bar and Bat Mizvah in the 21st century

	Specialist Terms
	  Rituals and their significance: ceremonies associated with birth including Brit Milah; Bar and Bat Mitzvah.

	T&L
	Suggested teaching strategies: 
· Teachers could start by asking students which stages of life they think are most important and should have special celebrations.

· Teachers should explain the term Brit Milah (‘covenant of circumcision’) by referring back to the covenant with Abraham (Genesis 17) and the mitzvah of circumcision.
Differentiation and extension tasks:
· Under what circumstances might Brit Milah be deferred until later?
· If the 8th day falls on Shabbat, Brit Milah still takes place. What forbidden ‘task’ does Brit Milah entail?

· Students should understand the meaning of the terms Bar Mitzvah and Bat Mitzvah and the significance of these ceremonies for the young people themselves, for their families and for the Jewish community of which they are a part.

· Students could imagine that they are Jewish boys, writing to a non-Jewish friend and describing the preparations for Bar Mitzvah, the synagogue ceremony and the celebration afterwards.
	 Suggested differentiation:
My Task
· Students should know when Brit Milah takes place and the form taken by the ceremony, and understand its significance for the child and for the Jewish community
Core
· Students should know how the birth of a girl is traditionally celebrated and they could find out from reformjudaism.org  how some Reform Jews have devised other forms of celebration
· Students could watch a video on truetube.co.uk which gives a brief explanation of Bar and Bat Mitzvah at an Orthodox synagogue in the UK. They could also look up reformjudaism.org 
Challenge
· Students could research and summarise the custom of redemption of the firstborn son (Pidyon ha-Ben), explaining its origins and significance.

Extension task:
· Some students could be made aware that not all Orthodox synagogues hold a Bat Mitzvah ceremony. Instead there is a ceremony known as Bat Chay’il, though increasingly this is combined with Bat Mitzvah. They could summarise what happens at a Bat Chay’il ceremony and what it signifies.


	Resources
incl. ICT/VLE 
	·  reformjudaism.org
· truetube.co.uk
· reformjudaism.org

	Homework 
	Choose one of the following options, as appropriate to your set and point in the course: 12-24 marks’ worth of examination questions to consolidate learning, revising for a timed in-class assessment, completing Prep research-style or reading homework for the next lesson. 

	Potential exam questions
	1. Explain how Bar Mitzvah influences the life of a Jewish boy.
2. Compare how Bat Mitzvah is celebrated in Orthodox and Reform Judaism.
3. ‘Brit Milah is irrelevant in the 21st century Judaism.’ Evaluate this statement.

	SMSC

	· Consider Jewish rituals and their religious significance.







	 21. Key question (s)
	How is Marriage in Judaism?

	Outcomes linked 
to 9-1 Grades

	All students (Grades 1-9) Must explain the importance of betrothal and wedding in Judaism.
Most students (Grades 5-9) should explain the key features in a Jewish marriage ceremony.
Some students (Grades 7-9) should: Could evaluate the relevance of Judaism teachings on marriage in the 21st century.

	Specialist Terms
	  Chuppah, Kiddushin, Ketubah

	T&L
	Suggested teaching strategies: 
Teachers could start by referring back to Genesis 1 and 2. What is commanded in Genesis 1:28? What is implied about the marriage relationship in Genesis 20-25?

Students could watch video clips of weddings in different Jewish traditions. YouTube features a range of Jewish weddings but the teacher should vet them first for relevance and usefulness.

Students could complete a worksheet, outlining key elements in the ritual and explaining their significance:
· the chuppah
· the betrothal ceremony, blessings, the giving of the ring
· the reading and signing of the Ketubah
· the bride circling her husband
· the seven blessings, the sharing by the couple of a glass of wine and more blessings
· the groom breaking the glass underfoot
· time of privacy.

	 Suggested differentiation:

My Task
· Describe the main features of a Jewish marriage.


Core:
1. Explain the importance of marriage in Judaism. Refer to sacred texts.
2. Explain two features in a Jewish marriage ceremony.
Challenge:
· “Jewish teachings on marriage is not fit for 21st century.” Evaluate this statement. 


	Resources
incl. ICT/VLE 
	 AQA textbook; PPTs
https://www.youtube.com/watch?v=MxQ87qN7E9o


	Homework 
	Choose one of the following options, as appropriate to your set and point in the course: 12-24 marks’ worth of examination questions to consolidate learning, revising for a timed in-class assessment, completing Prep research-style or reading homework for the next lesson. 

	Potential exam questions
	1. Explain the main features of a Jewish marriage ceremony.
2. Explain the importance of marriage in Judaism.

	SMSC

	The importance of marriage in Judaism.









	22.  Key question (s)
	How do Jews mourn their dead?

	Outcomes linked 
to 9-1 Grades

	All students (Grades 1-9) must: know the rituals associated with death in Judaism.
Most students (Grades 5-9) should: Explain how Jewish beliefs influence how they treat the dead and observe the mourning period.
Some students (Grades 7-9) Could evaluate the significance of mourning rites in Judaism.

	Specialist Terms
	  Shiva, Kaddish

	T&L
	Suggested teaching strategies: 
Teachers could start this topic with a class discussion of why all cultures, religious or not, carry out certain rituals when someone dies. 

Students could make notes on the key features relating to mourning, explaining their significance:
· customs at the moment of death
· the preparation of the body for burial
· the vigil
· the mourning period between the death and burial
· the burial
· the provision of the first meal
· the stages of mourning after burial: 7 days (shiva), 30 days (sheloshim) and 11 months
· erecting a gravestone
· Jahrzeit and Yizkor.

Students could watch video clips on rituals associated with mourning.

Students could discuss in small groups why the stages of mourning are regulated and whether this is realistic.

	 Suggested differentiation:
My Task
· Make a link between Jewish beliefs in the afterlife and their mourning rituals,


Core
1. What is a kaddish prayer? (1 mark)
2. Explain the meaning of Shiva. (1 mark)
3. Explain the importance of two mourning periods in Judaism. (5 marks)
4. Describe what happens during Jewish funeral. (5 marks)
Challenge:
1. “Funeral rites are less significant in the life of Jews.” Evaluate this statement. (12 marks)


	Resources
incl. ICT/VLE 
	https://www.youtube.com/watch?v=Zz0QZXMkrsg
https://www.youtube.com/watch?v=QyHvRFkqzmw


	Homework 
	Choose one of the following options, as appropriate to your set and point in the course: 12-24 marks’ worth of examination questions to consolidate learning, revising for a timed in-class assessment, completing Prep research-style or reading homework for the next lesson. 

	Potential exam questions
	1. “Funeral rites are less significant in the life of Jews.” Evaluate this statement. (12 marks)
2. Explain the importance of two mourning periods in Judaism. (5 marks)


	SMSC

	The importance of mourning and funeral rites in Judaism







	 23. Key question (s)
	What are the dietary laws in Judaism?

	Outcomes linked 
to 9-1 Grades

	All students (Grades 1-9) must: describe clean and unclean food in Judaism
Most students (Grades 5-9) should: Explain how Jewish beliefs influence their actions in observing dietary laws
Some students (Grades 7-9) could: Evaluate the practicality of observing dietary laws in the 21st century.

	Specialist Terms
	  Dietary laws and their significance, including different Jewish views about their importance:
· Kosher and trefah; separation of milk and meat.

	T&L
	Suggested teaching strategies: 
· The starting point could be a class discussion about food. Are there any particular foods or combinations of foods that students just would not eat? Why not?

· Teachers should point out that the reason why Jews do not eat certain foods is quite simple. It is nothing to do with personal taste or health concerns. Jews obey the mitzvot relating to food because, like all the mitzvot, they are God’s commands and there is no need for further justification. Obedience to them is a sign of their devotion to and love for God.

· The laws relating to kosher and trefah are found in Leviticus 14 and Deuteronomy 14. The Deuteronomy text is the simpler for students to read.

· Students could create a chart, setting out kosher rules and giving examples of what may/may not be eaten.
Students should also know the rules for: 
· ritual slaughter of animals
· preparation of meat before cooking
· separating meat from milk and the effects of this in the kitchen and for eating meals. 

· The Reform Judaism website contains a positive article on the purpose of kashrut and there are also video clips explaining the rules.

· Students should research on the internet the views of those who do not seek the laws of kashrut as important.
· Students could create a simple board game based on kosher or a kosher menu.
	 Suggested differentiation:
My Task
1. Explain the meaning of the following key words:
i) Kosher              ii) Trefah
2. Give two examples of Kosher and Trefah foods.
ii) Explain how dietary laws influence the structure of an Orthodox Jewish kitchen. (4 marks)
Core:
· Explain Jewish dietary laws. Refer to Jewish scriptures. (5mks)
Challenge:
· “Jewish dietary laws are not relevant in the world today.” Evaluate this statement. (12 marks)






	Resources
incl. ICT/VLE 
	 AQA Textbook, PPTs.

	Homework 
	Choose one of the following options, as appropriate to your set and point in the course: 12-24 marks’ worth of examination questions to consolidate learning, revising for a timed in-class assessment, completing Prep research-style or reading homework for the next lesson. 

	Potential exam questions
	1. Explain how dietary laws influence the structure of an Orthodox Jewish kitchen. (4 marks)
2. “Jewish dietary laws are not relevant in the world today.” Evaluate this statement. (12 marks)


	SMSC

	The importance of dietary laws in Judaism.

	24.  Key question (s)
	What is the Rosh Hashanah and Yom Kippur

	Outcomes linked 
to 9-1 Grades

	All students (Grades 1-9) must: Know the festivals of Rosh Hashanah and Yom Kippur
Most students (Grades 5-9) should: Explain the importance of the two festivals in Judaism. 
Some students (Grades 7-9) should: Evaluate the impact of the celebrations of Rosh Hashanah and Yom Kippur in the lives of Jewish believers.

	Specialist Terms
	 Festivals and their importance for Jews in Great Britain today, including the origins and meaning of Rosh Hashanah.

	T&L
	Suggested teaching strategies: 
· Teachers could start by discussing the significance of New Year and the customs associated with it: parties, looking back at and seeing out the old year, making New Year resolutions etc.

· Comparison could then be made with Rosh Hashanah (literally ‘head of the year’) which looks both back and forward, and which has particular customs. But there are significant differences in emphasis.

· Students should know and understand the significance of Rosh Hashanah as:
· instituted in Leviticus 23:24-25
· the first day in the ten day period of High Holy Days that takes place in September/October
· representing God’s creation of the world
· the beginning of God’s judgement of all people, depicted as the opening of three books and referred to in the New Year greeting ‘may you be inscribed and sealed for a good year’ 

Teachers could issue a handout that explains the origins of Yom Kippur (Day of Atonement) as found in Leviticus 16 and 23:26-32.
Students should know the origins of this day and its importance as seen in the fact that many secular Jews observe it. They should understand its significance as a day of penitence and confession for the worldwide Jewish community and its key features:
· a 25 hour fast for all but children, the ill, pregnant women and those who have recently given birth
· other restrictions
· the wearing of the kittel
· the reading of the book of Jonah
· the Kol Nidre: students can listen to this on the internet or listen to Max Bruch’s cello work entitled ‘Kol Nidre’
· the two confessions inserted into the Amidah prayer
· the concluding service, where the Ark is kept open until the end, when its closing (‘the closing of the gates’) signifies the closing of the books of judgement for another year.
There are many video clips on the internet about Yom Kippur.
	 Suggested differentiation:
My Task
Describe how Jewish believers celebrate Rosh Hashanah and Yom Kippur.


Core:
1. Explain the importance of Rosh Hashanah in Judaism. Refer to scriptures.
2. Explain the importance of Yom Kippur in Judaism. Refer to scriptures.
Challenge:
· “Yom Kippur is the most important festival in Judaism.” Evaluate this statement. 


	Resources
incl. ICT/VLE 
	https://www.youtube.com/watch?v=1AuMXq5sHDw
https://www.youtube.com/watch?v=4oqBzg8wCUg
AQA textbook, PPTs.


	Homework 
	Choose one of the following options, as appropriate to your set and point in the course: 12-24 marks’ worth of examination questions to consolidate learning, revising for a timed in-class assessment, completing Prep research-style or reading homework for the next lesson. 

	Potential exam questions
	1. Explain the importance of Rosh Hashanah in Judaism. Refer to scriptures.
2. Explain the importance of Yom Kippur in Judaism. Refer to scriptures.
3. “Yom Kippur is the most important festival in Judaism.” Evaluate this statement. 


	SMSC

	Consider the importance of religious festivals in Judaism.





	 25. Key question (s)
	How do Jewish believers celebrate Pesach?

	Outcomes linked 
to 9-1 Grades

	All students (Grades 1-9) must: explain the meaning of the Pesach
Most students (Grades 5-9) should: explain how the exodus story influence the celebrations of the Pesach.
Some students (Grades 7-9) Could evaluate the significance of the Passover for Jews today.

	Specialist Terms
	 Festivals and their importance for Jews in Great Britain today, including the origins and meaning of Pesach.

	T&L
	Suggested teaching strategies: 
Teachers could start by recapping work done earlier about Moses, the ten plagues and the Exodus. Students could either read the institution of Pesach (means ‘pass over’) and the account of the final plague in Exodus 12 or be given a summary of it. Students should know the rituals associated with Pesach and their significance:
· removal of chametz
· special Pesach crockery, cutlery etc
· the special food items on the seder plate and on the table including matzos, shankbone, bitter herbs, spring vegetables, fruit and nut paste, salt water, the roasted egg, the wine  
· the structure of the seder meal according to the Haggadah, including the retelling of the story through the Four Questions, the breaking of the matzos, the dipping in salt water, the four cups of wine, the ritual relating to Elijah (his cup and the door), the closing phrase ‘Next year in Jerusalem’.
Students could write a detailed account of the celebration of Pesach, explaining its origins and the significance of the foods and rituals.
Teachers could show students a seder plate, a copy of the Haggadah. Show video clips
	 Suggested differentiation:
My Task
· Compare Pesach with Yom Kippur and Rosh Hashanah festivals.


Core:
1. What is Pesach?
2. Give two symbolic food items used during the Pesach.
3. Explain two ways in which Jews celebrate the Pesach.
4. Explain the importance of the Pesach for Jews. Refer to the scripture.
Challenge:
“Pesach is irrelevant in for Jews today.” Evaluate this statement.


	Resources
incl. ICT/VLE 
	https://www.youtube.com/watch?v=QF84Wx0dGTg
AQA textbook; PPTs

	Homework 
	Choose one of the following options, as appropriate to your set and point in the course: 12-24 marks’ worth of examination questions to consolidate learning, revising for a timed in-class assessment, completing Prep research-style or reading homework for the next lesson. 

	Potential exam questions
	1. Explain two ways in which Jews celebrate the Pesach.
2. Explain the importance of the Pesach for Jews. Refer to the scripture 
3. “Pesach is irrelevant in for Jews today.” Evaluate this statement.


	SMSC

	· Consider the importance of religious festivals in Judaism.



