Weimar and Nazi Germany 1918 - 1939 

	[bookmark: _GoBack]Week 1
	Topic 1: The Weimar Republic 1918-29
L1: The legacy of the First World War (starter)
The abdication of the Kaiser, the armistice and revolution, 1918–19 
L2-3: The setting up of the Weimar Republic. The strengths and weaknesses of the new Constitution.

	Objectives linked 
to 9-1 Grades
Spec – 1.1.5


	All students gain K&U of how the legacy of WWI affected Post-War Germany (9-1)
Some students evaluate how WWI affected the beginnings of the Weimar Republic & Weimar Constitution (9-4)
Most students analyse different interpretations of the impact of WW1 (9-5)


	Key Language
Literacy
Numeracy
	Abdication      Trade Unions
Communist     Civil Servant
Constitution   Democracy 
	

	T&L
	 Activities for learning;

L1: Source inference – what can we learn about Germany after WW1?
· Reading through notes on legacy of WWI - Identify and list the ways in which WW1 weakened the German government.
· ‘The German revolution was a relatively peaceful transfer of power from the Kaiser’s Second Reich to the new republic.’
· In groups of 4 debate who deserves the credit for this. 1 person will be the Kaiser, 1 person will be Scheidemann, 1 person will be Groener and 1 Ebert
· Plenary - In no more than 40 words summarise the legacy of WW1 for Germany
L2: Students to get a copy of the Weimar Constitution (from textbook pg 12) and the strengths of it (pg 13). Need to label the diagram to show the functions and powers if each part of the cons. 
· Next, students need to identify the weaknesses the Cons (list)
· Weighing scale exercise – strengths and weaknesses – which side ‘wins’?
· Discussion – who would be satisfied with the new Cons and why? Need to encourage them to think of sectors of society / government / sides of political spectrum
L3: Analysis of interpretations on Germany and the legacy of the First World War
· Students to be given a range of sources and interpretations (from textbook)
· Need to extract:
Information (link to contextual knowledge)
Impressions they give about the German revolution
· Need to identify why interpretations will differ e.g. due to time, place etc 
	 Differentiation :

 Challenge; Debate – Groener is for higher ability

Core; 20 words for the plenary 

 My task; Different source for starter

 








Differentiation :

 Challenge; Elements of cons missing for Higher ability – need to work out

Core; Need to have at least 5 pieces of evidence for weighing scale (on each side)

 My task; Need to have at least 2 pieces of evidence for weighing scale (on each side)



Differentiation :

 Give out interpretations to students based upon ability – may have to include key words for MT 


	Resources
incl. ICT/VLE 
	 See above 

	Homework 
	4 mark Q – source inference 

	SMSC

	Democracy, values of government 






	Week 2
	Topic 1: The Weimar Republic 1918-29
L1: Reasons for the early unpopularity of the Republic, including the ‘stab in the back’ theory and the key terms of the Treaty of Versailles.
L2: Challenges to the Republic Left and Right: Spartacists, Freikorps, the Kapp Putsch. 
L3: The challenges of 1923: hyperinflation; the reasons for, and effects of, the French occupation of the Ruhr.

	Objectives linked 
to 9-1 Grades
Spec – 1.1.5


	All students gain K&U of the reasons for the early unpopularity of the Republic (9-1)
Some students evaluate how serious early challenges to the Republic were (9-4)
Most students analyse different interpretations of the impact the early challenges (9-5)


	Key Language
Literacy
Numeracy
	Diktat             Dolchstoss
War Guilt      November Criminals 
Reparations  Hyperinflation
	

	T&L
	 Activities for learning;

L1: Source inference – what can we learn about Germany the reasons for the unpopularity of the republic?
· Carousel activity – students to go around the room learning about the key terms of the Treaty of Versailles – have a table to complete
· Discussion on the impact of the ToV – could do a mini debate or ‘volleyball’ – one side gives a point then the next ‘lobs’ ones back
· Interpretation – look at Interp 1 on Pg 17. Students to find evidence to support the interpretation.
· Plenary:  in no more than 40 words explain the impact of the TOV on the WR.
L2: Need to establish concept of left and right wing – ensure students are aware of the extremes.
· Discussion of the main parties of the WR – how might they feel the new WR? 
There are 3 revolts to look at:
· Spartacist, Freikorps and Kapp Putsch
· Split students into 3 groups – each to focus on their one revolt. Need to become experts as they will be feeding back to the class on their revolt. 
· Plenary: How secure was the WR in 1923?
L3: The challenges of 1923 – 
· Watch intro video on hyperinflation – good ones on YouTube
· Students to be given cards which outline the challenges of 1923 – need to organise into causes and effects  
· Plenary: what were the main causes of suffering in Germany 1919 - 23
	 Differentiation :

 Challenge; Extension Q’s on the carousel activity

Core; 20 words for the plenary 

 My task; Different source for starter

 








Differentiation :

 Challenge; Give the Freikorps as most challenging.

Core; Write 3 policies which could have been put forward by the extreme left wing

 My task; Give the Kapp Putsch



Differentiation :

 Challenge: Create a diamond 9 of the causes and effects



	Resources
incl. ICT/VLE 
	 See above 

	Homework 
	EMB: 12 Mark Q: 
Explain why there were economic problems in the Weimar Republic from 1919-23. Prompts – Reparations. French occupation of the Ruhr

	SMSC

	Democracy, social hardship










	Week 3
	Topic 1: The Weimar Republic 1918-29
L1 – 3: Reasons for economic recovery, including the work of Stresemann, the Rentenmark, the Dawes and Young Plans and American loans and investment.

The impact on domestic policies of Stresemann’s achievements abroad: the Locarno Pact, joining the League of Nations and the Kellogg-Briand Pact.

	Objectives linked 
to 9-1 Grades
Spec – 1.1.5


	All students gain K&U Stressemann’s strategies (9-1)
Some students evaluate reasons for the recovery of the WR (9-4)
Most students analyse different interpretations about the impact of Stressemann’s strategies (9-5)

	Key Language
Literacy
Numeracy
	Rentenmark
Reichsmark

	

	T&L
	 Activities for learning;

L1: Source inference – what can we learn about Stressemann’s strategy?
· Students to be given reading on the strategy including reasons, the Dawes Plan, Young Plan, Locarno Pact, League of Nations, Kellogg-Briand. Need to take Cornell notes 
· Complete card sort to show what economic changes were permanent and secure or dependant on loans. 
· Plenary:  who is responsible for the recovery – Stressmann or ?
L2: Impact of Stressemann’s strategy on domestic policies 
· Students to be given a range of sources and interpretations about the impact of Stressemann – need to complete table showing view of the source and evidence that supports idea that Stressemann’s policies helped vs how they didn’t.
L3: Source skills lesson how useful are…8 mark Q

Could also have a debate on Stressemann e.g. ‘Between 1923-1929 Stressemann solved the problems of the WR’. 
	 Differentiation :

 Challenge; Assign ‘?’ in the debate

Core; debate side will be Stressemann 

 My task; Different source for starter

 




Differentiation :

 Give out interpretations/sources to students based upon ability – may have to include key words for MT 


Differentiation :

Use different sources for different abilities 

 



	Resources
incl. ICT/VLE 
	 See above 

	Homework 
	8 Mark Q: 
How useful are sources ….(teacher to set) 


	SMSC

	Relations between different countries, values of international agreements, democracy 






	Week 4
	Topic 1: The Weimar Republic 1918-29
L1: Changes in the standard of living, including wages, housing, unemployment insurance. Changes in the position of women in work, politics and leisure. (split class in half, get them to learn then teach?)
HWK/Flip: Cultural changes, including developments in architecture, art, literature and the cinema.
Topic 2: Hitler’s rise to power, 1919-33
FLIP: Hitler’s early career: joining the German Workers’ Party and setting up the Nazi Party, 1919–20.  
L2: The early growth and features of the Party. The Twenty-Five Point Programme. The role of the SA.
L3: The reasons for, events and consequences of the Munich Putsch.

	Objectives linked 
to 9-1 Grades
Spec – 1.1.5


	All students gain K&U of Hitler’s rise to power (9-1)
Some students evaluate impact of the Munich Putsch on Hitler’s rise to power (9-4)
Most students analyse different interpretations about the rise of Hitler (9-5)

	Key Language
Literacy
Numeracy
	Propaganda        SA
Nationalism        Putsch
Socialism 
	

	T&L
	 Activities for learning;

L1: Source inference – what can we learn the standard of living after 1924?
· Split class in half and assign either:
· Changes in the standard of living (4 elements)
· Or changes for women in the WR
Students then ‘become experts’ on their policies – need to be able to explain to the rest of the class evidence for and against their element having bought about social change.
· Students then identify links between the changes – as a class develop reasons for these links
· Plenary: To what extent did society remain divided?
L2: Hitler’s early career in politics
· Go over ideology of the DAP – what did they believe when Hitler first joined?
· Give students a card sort on the beliefs of the NSDAP 
Need to sort into categories e.g. 
Nationalism
Hatred of the Treaty of Versailles
Hatred of Weimar Government
Hatred of Communists
Anti-Semitism (Hatred of Jews)
· Discussion after Card sort – why might this programme appeal to the German people?
· Give students key policies of the 25 Point programme – need to arrange in a hexagon / diamond 9
·  Plenary: Why did the Nazis attract support?

L3: Source inference – what can we learn about the causes of the Munich Putsch?
· Card sort on causes of the MP – sort into short, medium and long term, as well as categorising e.g economic, growth in support of the NSDAP
· Give students events of the MP – could take notes, story board, write an analytical narrative
· Consequences of the MP – students to mind-map
· Plenary: Was the MP a success or failure?


	 Differentiation :

 Challenge; Assign changes in the standard of living – more challenging side 












Differentiation :

 Challenge: Students to complete hexagon & show links

Core: Students to complete diamond 9 & show links

MT: Students to complete diamond 9









Differentiation :

Challenge: Students to be given interpretations to help with consequences

Core: Students to analyse cartoon to help with consequences

MT: Students to given notes to help with consequences


 



	Resources
incl. ICT/VLE 
	 See above 

	Homework 
	PREP: Reasons for limited support for the Nazi Party, 1924–28. Party reorganisation and Mein Kampf. The Bamberg Conference of 1926.

12 mark Q:
Explain why the Munich Putsch failed.
Prompt points – the German army, Bavarian leaders


	SMSC

	Democracy. Nature of protest – violent and non-violent  




	Week 5
	Topic 2: Hitler’s rise to power, 1919-33
L1: The growth of unemployment – its causes and impact. The failure of successive Weimar governments to deal with unemployment from 1929 to January 1933. The growth of support for the Communist Party.
L2: The reasons for growth of support for the Nazi Party, including the appeal of Hitler and the Nazis, the effects of propaganda and the work of the SA.
L3: Political developments in 1932. The roles of Hindenburg, Brüning, von Papen and von Schleicher.  The part played by Hindenburg and von Papen in Hitler becoming Chancellor in 1933.

	Objectives linked 
to 9-1 Grades
Spec – 1.1.5


	All students gain K&U of the growth in Nazi support (9-1)
Some students evaluate impact of the Great Depression 1929 on Hitler’s rise to power (9-4)
Most students analyse different interpretations about the rise of Hitler (9-5)

	Key Language
Literacy
Numeracy
	Great Depression
Chancellor 
Reichstag 
	

	T&L
	 Activities for learning;

L1: Watch brief video on the Wall Street Crash – get students to make inferences, how would this impact on Germany?
· Look at the economic effects of the WSC on Germany. 
Get students to draw a diagram showing how the WSC impacted upon various elements (see task Pg 60)
Discussion – How / why could economic collapse lead to political collapse?
Why could support for other parties increase between 1929 – 32?
L2: Starter: get students to infer - Why did people support the Nazi Party?
· Carousel activity – have different groups who support around the room.
Students to go around and also fill in table 
· Plenary; which groups support was most / least important in terms of rise of the Nazi Party. 



L3: Source inference – use one from Pg 67. What can we learn about reasons why Hitler became Chancellor? 
· Give students timeline showing changes of govt 1932-33. 
· Carousel – send the info round the room, not the students
March – Hindenburg stands for re-election
April – Hindenburg stands for re-election again
May: Chancellor Bruning resigns
May: Von Papen becomes Chancellor
July: Reichstag elections
November: Von Papen is sacked
December: Von Schleicher becomes Chancellor
Jan 1933: Hitler becomes Chancellor
· Students need to complete table which looks at who is responsible for Hitler’s appointment as Chancellor.
· Plenary: was it people or factors (e.g economic depression, fear of civil war) that bought Hitler to power?


	 Differentiation :

 
MT: support students in making links










Differentiation :

 Challenge: Students to predict different interpretations (activity page 65)
Core: Students to be given interpretations and provide evidence to explain why historian holds that view
MT: Students to discuss if Hitler was most important reason for growth of Nazi Party 



Differentiation :

Challenge: Students to come up with factors that bought Hitler to power

Core & MT: Students to argue it was people who bought Hitler to power



 



	Resources
incl. ICT/VLE 
	 See above 

	Homework 
	20 mark Q: (16 marks + 4 SPAG)

How far do you agree with interpretation 1 about the way that Hitler came to power?


	SMSC

	Democracy. Groups in society and their feelings towards govt. 







	Week 1
	Topic 3: Nazi Control and dictatorship, 1933-39
L1: The Reichstag Fire. The Enabling Act and the banning of other parties and trade unions. 
L2: The threat from Röhm and the SA, the Night of the Long Knives and the death of von Hindenburg. Hitler becomes Führer, the army and oath of allegiance. 
L3: The role of the Gestapo, the SS, the SD and concentration camps. 
HWK / FLIP: Nazi control of the legal system, judges and law courts.

	Objectives linked 
to 9-1 Grades
Spec – 1.1.5


	All students gain K&U of the Reichstag Fire (9-1)
Some students evaluate impact of the Reichstag Fire on Hitler’s rise to power (9-4)
Most students analyse different interpretations about life in the police state  (9-5)

	Key Language
Literacy
Numeracy
	Reichstag, SA, SS, Gestapo 
	

	T&L
	 Activities for learning;

L1: Watch brief video on the Reichstag Fire – get students to make inferences, how would this impact on Germany?
· Sort cards on the fire – students to sort into events and outcomes
· Source work on the fire – looking at both reliable and unreliable sources, analysis 
· Students write a summary of the Enabling Act
· Discussion on the impact of the fire & EA.  

L2: Starter: recap on Fire
· Night of the Long Knives – students create a timeline showing events which strengthened Hitler’s control of Germany between 1933 – 34
· Interpretations – why do they differ? 
· Plennary – what was the main reason for removing the SA?

L3: The Police State 
· Students to complete diagram showing the police state 
· Extended writing – ‘Fear was the main way that the Nazis controlled opposition in Germany’. 

HWK / FLIP: Nazi control of the legal system, judges and law courts.

	 Differentiation :

 
MT: support students with source evaluation
Challenge: Give students different sources





Differentiation :

Challenge: Students to rank events – significant through to least
Core: Students to complete comparison of interpretations
MT: Students to discuss what was the main reason for removing the SA 



Differentiation :

Challenge: Need to argue for & against in extended writing 

Core & MT: Students to complete table to help with extended writing



 



	Resources
incl. ICT/VLE 
	 See above 

	Homework 
	Explain why the Nazi Police State was so successful between 1933-39. (12 marks) (See page 85)


	SMSC

	Democracy. Rule of law. British values – how do Nazi values contrast?  







	Week 2
	Topic 3: Nazi Control and dictatorship, 1933-39
L1: Nazi policies towards the Catholic and Protestant Churches, including the Reich Church and the Concordat.
L2: Goebbels and the Ministry of Propaganda: censorship. Nazi use of media, rallies and sport, including the Berlin Olympics of 1936. 
HWK / FLIP: Nazi control of culture and the arts, including art, architecture, literature and film. 
L3: The extent of support for the Nazi regime. Opposition from the Churches, including the role of Pastor Niemöller. 


	Objectives linked 
to 9-1 Grades
Spec – 1.1.5


	All students gain K&U of the Nazi policies towards the Church (9-1)
Some students evaluate extent of resistance and conformity (9-4)
Most students explain form opposition took and evaluate impact  (9-5)

	Key Language
Literacy
Numeracy
	Concordat                          Resistance 
Totalitarian state              Opposition
Propaganda       Censorship         Conformity          Gleichshaltung
	

	T&L
	 Activities for learning;

L1: Mystery task - begin with Niemoller’s poem – first they came… - who wrote it, why?
· Students gain k&u through mind-maps / notes on Nazi policy towards the Catholic and Protestant churches
· 3 x sources on the Churches, what can students infer & discussion 
· Discussion – do they agree with Catholic Concordat?

L2: definition – what is propaganda? 
· Create a table showing the methods of propaganda and censorship
· Rank methods according to how persuasive they were
· Discussion / debate – to what extent was Germany Nazified? Look at factors such as religion, sport, legal system

HWK / FLIP: Nazi control of culture and the arts, including art, architecture, literature and film. 
L3: Check on quality of HWK – above  
· Split class – half research resistance & opposition from the Churches, other half resistance & opposition from the youth
· Students then rotate round / swap tables so can be taught about the other form of opposition
· Students complete summary diagram evaluating extent of opposition (see pg 99 for example) 

	 Differentiation :

 
MT: support students with source inferences
Challenge: Give students different sources





Differentiation :

Challenge: Weigh up how far the Nazis influenced attitudes in Germany by compulsion (e.g. censorship) and how far they influenced attitudes by persuasion (e.g. propaganda).



Differentiation :

Think about groups students are split into – Church more challenging. 


 



	Resources
incl. ICT/VLE 
	 See above 

	Homework 
	Explain why there was so little resistance & opposition to Hitler and the Nazis in Germany in the years 1933-39 (12 marks) (See page 104)


	SMSC

	Morality vs legality 














	Week 1
	Topic 4: Life in Nazi Germany, 1933-39. 
L1-2: Nazi views on women and the family. Nazi policies towards women, including marriage and family, employment and appearance.
L3: Nazi aims and policies towards the young. The Hitler Youth and the League of Maidens.
HWK / FLIP: Nazi control of the young through education, including the curriculum and teachers.


	Objectives linked 
to 9-1 Grades
Spec – 1.1.5


	All students gain K&U of the Nazi policies towards both women and youth (9-1)
Some students evaluate extent of conformity amongst women and youth (9-4)
Most students explain how successful policies towards women and youth were (9-5)

	Key Language
Literacy
Numeracy
	League of German Maidens 
	

	T&L
	 Activities for learning;

L1 - 2: Women.  Think Time - Use your knowledge from the topic so far – how will the Nazis view the role of women? 
Why might the Nazis be interested in influencing the role of women? 

· Picture inference – give pictures of women from the Nazi era, get students to identify traits/common factors in appearance
· Source analysis – ideal Nazi family. Exam Q – what can you infer? 
· Summary table -  show the methods used by the Nazi government to encourage women to pursue their aims
· Plenary - How did the position of women change in Nazi Germany between 1933 – 1939?
· HWK – exam practice – 8 mark Q. 

L3: Youth. Think Time - What do you think the purpose of school/ education is today?
What do you think the purpose of school/ education was for the Nazis?

· Give students at least 4 sources relating to Nazi youth & education – for each one ask the same Q. Give two things you can infer from Source A about the Nazis’ attitude/ approach towards education/ youth? (4 mark-style exam question)
· Summary table – see differentiation column
· Plenary: How far did the Nazis influence youth & education? Challenge: why/ how would control over education have helped the Nazis to carry out their long-term policies/ plans for Germany?


HWK / FLIP: Nazi control of the young through education, including the curriculum and teachers.
	 Differentiation :

 
MT: need at least 4 facts for each factor in summary table 

Challenge: Create own source showing perfect Nazi woman. 












Differentiation :

MT: List the aims for the German youth (see figure 4.2 on pg 114). Then create a table showing how boys and girls were treated in Nazi Germany (think youth groups and education) – identify similarities and differences

Challenge: MT + complete the table below, which is about schools in Nazi Germany. You need at least 4 facts / pieces of evidence for each column





 



	Resources
incl. ICT/VLE 
	 See above 

	Homework 
	Study sources A and B. 
How useful are sources A and B for an enquiry into the attitudes of Germans towards Nazi policy on women? 

	SMSC

	Treatment of different groups in society.  









	Week 2
	Topic 4: Life in Nazi Germany, 1933-39. 
L1-2: Nazi policies to reduce unemployment, including labour service, autobahns, rearmament and invisible unemployment. Changes in the standard of living, especially of German workers. The Labour Front, Strength Through Joy, Beauty of Labour.
L3: Nazi racial beliefs and policies and the treatment of minorities: Slavs, ‘gypsies’, homosexuals and those with disabilities.
L4: The persecution of the Jews, including the boycott of Jewish shops and businesses (1933), the Nuremberg Laws and Kristallnacht.

	Objectives linked 
to 9-1 Grades
Spec – 1.1.5


	All students gain K&U of the Nazi policies towards workers (9-1)
Some students evaluate extent of change in standards of living in Nazi Germany (9-4)
Most students explain how successful policies workers were (9-5)

	Key Language
Literacy
Numeracy
	a. Trade Unions
b. DAF (German Labour Front)
c. RAD (National Labour Service)
d. Autobahn
e. Lebensraum
f. Rearmament
g. Four Year Plans 
h. Autarky
	

	T&L
	 Activities for learning;

L1 - 2: Standards of living.  Think Time - Based upon what you have learnt so far, what would you predict about the standard of living in Germany? What about for different groups?
· Source inferences x 2
· Summary table -  evidence for and against idea that the standard of living increased
· If this is the answer what is the Q? (Answers are the key vocab above) 
· Mind-map showing how the Nazis reduced unemployment – colour code it to show the ‘invisible’ or ‘hidden’ unemployment
· Plenary - ‘By 1939 Hitler’s policies to raise the standard of living for German people had been entirely successful’. How far do you agree with this statement?
· HWK – exam practice – Q’s 3b & c 

L3: Treatment of minorities.  Think Time - What did Hitler hope to achieve by persecuting minority groups in Germany? Who were these groups of people?

· Give students at least 4 sources relating to minorities other than Jews – for each one ask the same Q. Give two things you can infer from Source A about the Nazis’ attitude/ approach towards minority groups. (4 mark-style exam question)
· Main task – see differentiation column


L3: Treatment of Jews. 
· Picture mystery – which group is this, when do you think it was?
· Think Time - Why did the Nazi party dislike the Jews? What did the Twenty-Five point programme suggest should happen with the Jews?
· Summary table showing how rights are eroded –broken down into political, economic and social 
	 Differentiation :

 
MT: need at least 6 pieces of evidence for each side in summary table 

Challenge: Hitler’s two main aims towards unemployment were: i) getting people into jobs. Ii) avoiding political unrest. He was completely successful in both. How far do you agree?





Differentiation :

MT: Draw a timeline (1925 – 1939) and record the events showing the persecution of the minority groups. Ensure you include eugenics, racial hygiene, Hitler’s views, as well as the actual treatment of minorities.

Core: MT + explain why the Nazis persecuted minority groups (PEE)

Challenge: Why was there little opposition towards the persecution of minorities?




Challenge: Why was there little opposition towards the persecution of minorities?



 



	Resources
incl. ICT/VLE 
	 See above 

	Homework 
	How far do you agree with interpretation 1 about the events of Kristallnacht in 1938? 
Explain your answer using interpretations 1 and 2 and your own knowledge of the historical context. (16 marks)

	SMSC

	Treatment of different groups in society.  







































