YR 7 TEAM BUILDING & BASELINE SHORT-TERM SCHEME OF LEARNING

	Lesson 1
	 To recognise rules for effective and productive participation in Drama

	Objectives linked 
to 9-1 Grades



	All students must understand the expectations and routines in drama lessons, why we learn about drama and what MASK stands for.
Most students must understand the expectations and routines in drama lessons, why we learn about drama and what MASK stands for and take the lead in drama games 
Some students could understand the expectations and routines in drama lessons, why we learn about drama and what MASK stands for, take the lead in drama games and show directorial leadership

	Key Language
Literacy
Numeracy
	
	

	T&L
	 Activities for learning:
Starter Activity – Name game
What is Drama? Quick discussion – what do I/pupils expect? What will they be able to do by the end of Year 7? Introduce M(aking), A(udience impact), S(kills), K(knowledge) – the 3 considerations that underpin Drama. 
To get group to work together/support one another, pairs A+B have to find out 3 INTERESTING facts about partner. Walk around studio with partner and introduce partner to another pair. You are not allowed to talk about yourself. Each member of group of 4 should now know 9 facts about the people in their group. When all know 9 facts, sit down in silence and 1 person raise hand. That person relates facts about entire group to rest of class. Emphasises importance of listening.
Introduce the Freeze rule. When teacher raises hand or shouts ‘Freeze’ everyone must stop what they are doing IMMEDIATELY and look at the teacher. Freeze game – Walk around the room weaving in and out without touching or talking to anyone. Change direction and vary speed according to teacher’s commands. When they hear ‘freeze’, pupils stop still, anyone moving is out. Depending on group add shapes or types of people to freeze into.
Hotcakes: As in Freeze Game, but when they hear ‘freeze’, pupils must wait for a number, get into groups of that size and sit on floor in silence as quickly as possible.
Form, write and explain Drama rules on basis of exercises just completed.
	 Differentiation :
 Platinum: Understand the expectations and routines in drama lessons, why we learn about drama and what MASK stands for, take the lead in drama games and show directorial leadership

Gold: Understand the expectations and routines in drama lessons, why we learn about drama and what MASK stands for and take the lead in drama games

Silver: Understand the expectations and routines in drama lessons, why we learn about drama and what MASK stands for.

Bronze: Know the expectations and routines in drama lessons.



	Resources
incl. ICT/VLE 
	 


	Differentiated homework 
	Find and bring in a definition for the word ‘Mime’ with a picture illustrating the definition.

	EMB Assessment
	EMB title: Script fragment demonstrating baseline skills

	SMSC

	Team Worker: Collaborate with others to work towards a common goal, reach agreements, manage discussions to achieve results, adapt how they behave to suit different roles, situations, know how to lead a group, show fairness and consideration towards others, take responsibility, show confidence.
Effective Participators: Discuss issues of concern, seek resolution where needed, propose practical ways forward, break tasks down into manageable steps, identify improvements that would benefit others, negotiate and balance views to reach solutions that work,

	Health & Safety 
(if applicable)
	Initial warnings about spatial awareness and safety around electrical equipment given. 



	Lesson 2
	To recognise and apply key drama terminology and develop mime skills

	Objectives linked 
to 9-1 Grades



	All students must recognise and apply key terminology and explore use of mime
Most students must recognise, apply and understand impact of key terminology and explore use of mime with clarity of expression
Some students could recognise, apply and demonstrate impact of key terminology and explore use of mime with good judgement and clarity

	Key Language
Literacy
Numeracy
	
	

	T&L
	 Activities for learning:
Starter Activity – Key Drama language for lesson listed initially. Students to tick and define as they encounter each.
Stretching and loosening warm-up. Name Drawing – stand in space with eyes closed. Write your name. Start with finger, wrist, elbow, whole arm, whole body, roller covering the whole floor. 
Chewing gum. In a space, individuals mime chewing a piece of gum, take it out of mouth, get it stuck on fingers, feet and floor. In a circle chew gum then stick it person next to you. They pick it off, then chew, then stick it onto person next to them and so on. Discussion – What is mime? When is it used? When have you seen it? Emphasise that all acting is, to some extent, an act of mime.
Students, in pairs, given objects, e.g. glass of water, that they get used to using. Object removed. Pairs direct each other to faithfully reproduce the activity in mime. Partners nominate each other if they think accuracy achieved. One performs with object, the other without, simultaneously in front of class.
Mirror Exercises. Pairs. A+B.  B starts off with some very small movements which A must mirror. Objective not to lose partner, but to be so together that you cannot tell which person is leading. Swap and repeat. Depending on time and group add specific activities such as brushing teeth, hair etc. Develop into routine during which B leads A initially and then A leads B. They must know when the switchover occurs. Audience must try to identify that moment. 
Range of stage directions introduced, along with the term ‘gesture’. In 2 halves, class follow instructions in Drama version of ‘Simon Says’, now ‘Shakespeare Says’. 
Hypnosis – Working with partner A+B. Sit facing one another. A focuses on B’s hand. B moves hand and A follows with eyes. Exercise in co-operation, focus and control as if a wire between hand and eyes. Swap and repeat. Change pairs. Same exercise as before, but standing. A+B face one another. A leads B around the room by B focusing on A’s hand. A’s responsibility not to let B’s bump into anyone – SILENT ACTIVITY! All stage directions from previous exercise must be included in the journey.
Trust circle. Whole group stands in circle. 1 volunteer stands in centre with eyes closed. Gently spin volunteer around 3 times. Volunteer walks to edge of circle and is turned by other pupils. Give chance for others to ‘have a go’. Discuss how it felt and the importance of trust.
Pairs, A+B sit back to back on the floor and link arms. Try to stand up without touching hands on floor. New pairs A+B stand facing with toes touching. Hold hands and lean back as far as possible.
Review terms covered in lesson and check definitions. Check what knowledge has been gained in class today and what skill developed.
	 Differentiation :
 Platinum: recognise, apply and demonstrate impact of key terminology and explore use of mime with good judgement and clarity

Gold: recognise, apply and understand impact of key terminology and explore use of mime with clarity of expression

Silver: recognise and understand impact of key terminology and explore use of mime with clarity of expression

Bronze: recognise and apply key terminology and explore use of mime



	Resources
incl. ICT/VLE 
	PowerPoint 

	Differentiated homework 
	Create a poster listing 4 rules for successful use of mime.

	EMB Assessment
	EMB title: Script fragment demonstrating baseline skills

	SMSC

	Team Worker: Collaborate with others to work towards a common goal, reach agreements, manage discussions to achieve results, adapt how they behave to suit different roles, situations, know how to lead a group, show fairness and consideration towards others, take responsibility, show confidence.
Effective Participators: Discuss issues of concern, seek resolution where needed, propose practical ways forward, break tasks down into manageable steps, identify improvements that would benefit others, negotiate and balance views to reach solutions that work,

	Health & Safety 
(if applicable)
	Initial warnings about spatial awareness and safety around electrical equipment given. 



	Lesson 3
	 To appreciate differences between role and character and understand how each is expressed through body language

	Objectives linked 
to 9-1 Grades



	All students must explore differences between role and character and understand what body language is
Most students must explore differences between role and character and understand how meaning is expressed through body language
Some students could understand differences between role and character and develop ideas about how meaning is expressed through body language

	Key Language
Literacy
Numeracy
	
	

	T&L
	 Activities for learning:
Starter Activity – Flag up terms for noting and definition along the way this lesson.
WAXWORKS. Pupils in a space. Briefly introduce idea, just as with waxworks at Madame Tussauds the group will be given a role and should freeze in the position. (If in studio, this could be done by taking lights down for ten seconds and then bringing them back up to reveal the images) Brief demonstration from a volunteer: boxer. Teacher, pop star, king/queen, old/ mad man/woman, 3 year old, market stall holder etc. Freeze in pose, comment on quality and possibly show class most impressive performances. 
What did waxworks have in common? They were types of people, not real characters. How did you become an old person? Often use stereotypes. What is stereotype? Use example of a librarian: middle-aged woman, specs, bun, old fashioned clothes, always reading and saying ‘sshh’. How would a character differ? A role is a type, whereas a character has a name, personality, background etc. We need a CONTEXT to perform believably. 
SCULPTOR AND STATUE. Pairs A+B, A = famous sculptor, B = clay/rock to be sculpted. Neither is allowed to speak, but A must mould/carve B into various figures. Not creating types of people, but people expressing emotions. Brainstorm emotions around the class. Write up on board. Then begin, swap over and show some to group. Discuss effective sculptures. Question some to discover CONTEXT for emotion.
WHAT IS STILL IMAGE? Explain – frozen picture which captures important moment, feeling, situation etc. of a performance. Actors must not have backs to audience, must use space with thought to show relationships between characters, must remember that facial expressions, body language, eye lines, gestures and heights are vital in communicating meaning, as there is no movement or speech in still image. Actors should take it in turns to step out of the still image and look for ways to improve it. EMOTION TABLEAUX. Groups of 4/5 must create a still image which shows one of the emotions on the board. Should show frozen image of the situation where the emotion occurred (CONTEXT). Give example, e.g. Excitement – opening presents on Christmas morning. They should draw on the characterisation ideas developed in walking exercise.
WALKING THROUGH. Class in a circle. Put them in 4or 5 groups. Give each group a different ‘Walking Through’ card. Each group must rehearse a performance to show the class. They are not allowed to speak, only make sound effects, if necessary, but must make it clear where they are.
	A forest at night with only one torch
	Crossing the desert, desperate for a drink
	Crossing the Arctic in a snow storm
	Crossing a rope bridge between two high cliffs
	Crossing a swamp with sinking mud and flies
Perform and discuss effectiveness of groups. Ask groups how they worked together, how they made the decisions they did etc.
Evaluate achievement in terms of MASK.
	 Differentiation :
 Platinum: understand differences between role and character and develop ideas about how meaning is expressed through body language

Gold: explore differences between role and character and understand how meaning is expressed through body language

Silver: explore differences between role and character and observe how meaning is expressed through body language

Bronze: explore differences between role and character and understand what body language is



	Resources
incl. ICT/VLE 
	PowerPoint – chairs – playscript


	Differentiated homework 
	My Task: Add at least 2 different emotions to your mime performance.
Core: Try to communicate your role in life during your mime performance.
Challenge: Combine role and emotion to create a character in your mime performance.

	EMB Assessment
	EMB title: Script fragment demonstrating baseline skills

	SMSC

	Team Worker: Collaborate with others to work towards a common goal, reach agreements, manage discussions to achieve results, adapt how they behave to suit different roles, situations, know how to lead a group, show fairness and consideration towards others, take responsibility, show confidence.
Effective Participators: Discuss issues of concern, seek resolution where needed, propose practical ways forward, break tasks down into manageable steps, identify improvements that would benefit others, negotiate and balance views to reach solutions that work,

	Health & Safety 
(if applicable)
	Initial warnings about spatial awareness and safety around electrical equipment given. 



	Lesson 4
	 To understand importance of eye contact and spatial awareness in development of improvised performance

	Objectives linked 
to 9-1 Grades



	All students must explore space to communicate different sorts of character relationships and atmospheres
Most students must understand how to use the space to change character relationships and atmospheres
Some students could use the space to find developments in character

	Key Language
Literacy
Numeracy
	
	

	T&L
	 Activities for learning:
Starter Activity – Re-cap on MASK from previous lessons.
WALKING AROUND ROOM. Individuals in a space, walk around room, not touching or talking to anyone and not making eye contact with anyone else. The try to make eye contact with as many people as possible – try to make it look realistic, not ridiculous! Pupils to imagine they are at a party and there are lots of people that they like. Walk around the room and try to catch as many different people’s attention as possible. Same situation, but this time with people they hate, walk around the room and give people ‘evils’. When eye contact is broken, e.g. someone else gets in the way, move onto someone else. Discuss how meaning was communicated and its effectiveness. 
FRIENDS AND ENEMIES. In a space, without anyone knowing, pupils decide on another person in the room to be a ‘friend’, (could be anyone, not necessarily a real friend) then select a different person to be their ‘enemy’. Walk around room trying to stay close to friend but away from enemy. The object of the game is to try to guess if there is anyone trying to be your ‘friend’ or ‘enemy’, but trying not to let on to your ‘friend’ and ‘enemy’ who you are.
TREAT THE CHAIR. Each pupil gets a chair and places it in space in the studio/hall. Spontaneously react to the following situations. Imagine that the chair is:
	A throne
	A comfy armchair
	An electric chair
	A fierce dog
Rush through these, spending only a few moments on each. Pupils are to spontaneously improvise with the chair, using it in as many different and imaginative ways as possible. Teacher shouts change every 15 – 20 seconds (any longer and they become self-conscious), continue for as long as possible, until they seem to have difficulty thinking of original ideas or are constantly looking round at each other. Comment and possibly ask individuals to show original/interesting/amusing ideas.
PAIRED CHAIR IMPRO. In pairs pupils are to devise and rehearse a scene using 1 or 2 chairs, the chairs must change their use at least 3 times during the scene, but there must be a continuous narrative. Perform and discuss effectiveness. Encourage constructive criticism from audience and performers alike.
CREATING CONTEXT. Individuals in space with chair again, this time a variety of situations for which pupils must create contexts and mime believably. Teacher will ask individuals questions whilst performing, which they must answer in role. It is important that they have already thought of the answers in their performance, rather than simply responding to the teacher’s questions spontaneously! Questions should provoke thought about context.
Trying on a jacket – Questions: Where are you? Describe your surroundings. Are you alone? What is the jacket like? Does it fit? Etc.
Reading – Questions: Where are you? Describe your surroundings. Are you alone? What time is it? What are you reading? What are you wearing? Etc.
Writing a letter- Questions: What are you writing on? What does the room smell of? What is the weather like outside? Etc.
BELIEVABLE ENTRANCES. Put pupils into 4/5 groups, give each group a believable entrance card (photocopy from following sheet). They have to rehearse a performance which establishes setting and atmosphere through mime, facial expressions, gesture, movement, body language and use of space. No speech allowed!
	A nervous patient enters a dentist’s waiting room
	Someone arrives late into a packed cinema for a horror film
	A new pupil arrives in the school dining room
	A teenager arrives home late from a party and tries to get to bed without parents finding out
	Person returns to a busy office after being ill for a long time.
•	Perform and discuss techniques employed as well as effectiveness of performances. Review in terms of MASK..
	 Differentiation :
[bookmark: _GoBack] Platinum: use the space to find developments in character

Gold: understand how to use the space to illustrate changes in character relationships and atmospheres

Silver: understand how to use the space to change character relationships and atmospheres

Bronze: explore space to communicate different sorts of character relationships and atmospheres


	Resources
incl. ICT/VLE 
	PowerPoint 


	Differentiated homework 
	How well can you now communicate context and therefore make your performance more detailed and believable? In groups of 4 or 5, rehearse a performance which establishes setting and atmosphere through mime, facial expressions, gesture, movement, body language and use of space. No speech allowed! You will be given one of the following:
-A nervous patient enters a dentist’s waiting room
-Someone arrives late into a packed cinema for a horror film
-A new pupil arrives in the school dining room
-A teenager arrives home late from a party and tries to get to bed without parents finding out
-Person returns to a busy office after being ill for a long time

	EMB Assessment
	EMB title: Script fragment demonstrating baseline skills

	SMSC

	Team Worker: Collaborate with others to work towards a common goal, reach agreements, manage discussions to achieve results, adapt how they behave to suit different roles, situations, know how to lead a group, show fairness and consideration towards others, take responsibility, show confidence.
Effective Participators: Discuss issues of concern, seek resolution where needed, propose practical ways forward, break tasks down into manageable steps, identify improvements that would benefit others, negotiate and balance views to reach solutions that work,

	Health & Safety 
(if applicable)
	Initial warnings about spatial awareness and safety around electrical equipment given. 



	Lesson 5
	 To develop vocal skill, explore the relationship between voice and vocabulary and appreciate impact of silence

	Objectives linked 
to 9-1 Grades



	All students must recognise a range of vocal techniques and know how to apply them
Most students must recognise the dramatic impact of a range of vocal techniques, how they link with language and know how to apply them
Some students could understand and explore the dramatic impact of vocal techniques and know how to apply them effectively alongside silence

	Key Language
Literacy
Numeracy
	Setting – atmosphere – physical theatre
	

	T&L
	 Activities for learning:
Starter Activity – Review previous MASK discoveries. Introduce lesson’s key terms for identification and definition.
NURSERY RHYMES. Split class into 4 groups (A, B, C, D). Put them in different parts of the studio. Give each group a Nursery Rhyme (sheet that follow Lesson Plan if they can’t remember them) The group must rehearse a reading of the rhyme. (They should NOT sing) Their reading should be so precise that it sounds like one voice. Remind them that they have to learn the words exactly as they are on the card. Circulate to ensure that they all are participating fully, are standing and have all learned their words. Take cards away after a few minutes. Freeze. All standing in groups in different areas, teacher stands in centre. At same time they must recite their rhyme. Then give them different ways to perform:
	Horror
	Newsreader 
•	Sing, like an opera
•	Groups sit and secretly number themselves from 1 – 5. They must keep numbers secret from other groups and remember them for later. Pupils spread out around studio/hall but must be able to see other group members. Pupils are to move around room, weaving in and out, keeping an eye on other group members. Freeze. Then must recite rhyme twice, whilst moving AND keeping recitation in time with group. Freeze and discuss – did they manage to do it? How? Pupils sit in space, remembering their number.  Tell them what the numbers represent:
	1=SUSPICIOUSLY
	2=HAPPILY
	3=RUDELY
	4=REGALLY
•	5=ANGRILY
•	Pupils are to move around the room reciting their rhyme (not in time with other group members any more) in the style given by their number. Must use body language, facial expressions, gestures, posture etc. to make style clear. The object is for all the ‘angrys’, ‘regallys’ etc to find one another. Obviously they are not allowed to ask ‘Are you angry?’ etc. They must focus on analysing movements, expressions, voices etc. of others to find their group. When 1 ‘angry’ finds another they are to team up until they have found all of their number, then must sit together with hands up. If there are a few individuals who cannot find their group, stop the action and get them to recite the rhyme for the rest of the groups to decide where they belong. When complete, each group explains to the class how they found one another. Discuss techniques employed and effectiveness.
IMPOSING CONTEXT AND USING SILENCE AND PAUSE. 
A+B. A’s form a circle in centre of room. B’s stand behind A’s to form second circle. A’s turn to face B’s. Sit. Go through the script they have to learn.
	A: Hello.
	B: Hello.
	A: You’re late.
	B: I know.
Each time they say their lines they will have to impose a different context, play a different role, say the lines in a different way. Explain what you mean by demonstrating different ways of saying hello and asking pupils what sort of person would say hello in that way, or what mood/situation did the hello indicate etc. A’s are basically in control and B’s have to react, but B’s are able to thwart A’s intentions by behaving in an unpredictable way. After each ‘turn’ teacher calls ‘Freeze!’ then ‘Move!’ and all A’s move around one place clockwise. Do one practice run to make sure they understand.
Class splits into pairs and develop the version they thought most promising in previous exercise and add a long silence either at the beginning or end.
Evaluate achievements in terms of MASK.
	 Differentiation :
 Platinum: understand and explore the dramatic impact of vocal techniques and know how to apply them effectively alongside silence

Gold: recognise the dramatic impact of a range of vocal techniques, how they link with language and know how to apply them

Silver: recognise a range of vocal techniques and know how to apply them

Bronze: recognise and express mood through voice



	Resources
incl. ICT/VLE 
	PowerPoint – playscript 



	Differentiated homework 
	Platinum: Prepare a performance of a short poem of your choice, using pause, pace and tone for effect.
Gold: Prepare a performance of a short poem of your choice, using pause and pace for effect.
Silver: Prepare a performance of today’s rhyme, using pause and pace for effect.
Bronze: Prepare a performance of today’s rhyme, using pause for effect.

	EMB Assessment
	EMB title: Script fragment demonstrating baseline skills

	SMSC

	Team Worker: Collaborate with others to work towards a common goal, reach agreements, manage discussions to achieve results, adapt how they behave to suit different roles, situations, know how to lead a group, show fairness and consideration towards others, take responsibility, show confidence.
Effective Participators: Discuss issues of concern, seek resolution where needed, propose practical ways forward, break tasks down into manageable steps, identify improvements that would benefit others, negotiate and balance views to reach solutions that work,

	Health & Safety 
(if applicable)
	Initial warnings about spatial awareness and safety around electrical equipment given. 



	Lesson 6
	To understand the purpose and potential impact of freeze frames and thought tracking

	Objectives linked 
to 9-1 Grades



	All students must understand what freeze frames and thought tracking are and appreciate their dramatic purpose
Most students must understand what freeze frames and thought tracking are, appreciate their dramatic purpose and explore how to increase their impact
Some students could understand what freeze frames and thought tracking are, appreciate their dramatic purpose and realise how to increase their impact

	Key Language
Literacy
Numeracy
	
	

	T&L
	 Activities for learning:
Starter Activity – reminder of different types of impact achievable through synchronization flagged up. Play ‘Led by the Nose’: Pupils must imagine that strings are attached to various parts of their bodies. Move around the room as if they are being led by that body part. The students use this activity to develop their body awareness skills.
With different types of impact still flagged up, performance groups re-run all physical theatre devices created over past 3 lessons, evaluating each as to the extent to which it achieves any one of the impacts listed with particular focus upon plot and character. These terms to be defined on board. 
Groups share all achievements that they believe extend awareness of plot and character and feedback is provided as to how this could be better achieved.
Guidelines on board guide students to choose between the physical theatre techniques already explored to convey key information about the Wish Collector and all key character wishes, including initial Chorus wishes to set the precedent. Direct volunteers as exemplar material for this exercise.
Share and evaluate work, bearing in mind pointers for improvement discussed earlier.
	 Differentiation :
 Platinum: understand what freeze frames and thought tracking are, appreciate their dramatic purpose and realise how to increase their impact

Gold: understand what freeze frames and thought tracking are, appreciate their dramatic purpose and explore how to increase their impact

Silver: understand what freeze frames and thought tracking are and appreciate their dramatic purpose

Bronze: understand what freeze frames and thought tracking are and explore their dramatic purpose



	Resources
incl. ICT/VLE 
	


	Differentiated homework 
	Platinum: Prepare a freeze frame with a partner which shows some sort of conflict situation, with one character though-tracking her feelings to the audience, so that we learn more about her back story.
Gold: Prepare a freeze frame with a partner which shows some sort of conflict situation, with one character though-tracking her feelings to the audience.
Silver: Prepare a freeze frame with a partner which shows some sort of conflict situation. Bronze: Prepare a freeze frame with a partner which tells a clear story.

	EMB Assessment
	EMB title: Script fragment demonstrating baseline skills

	SMSC

	Team Worker: Collaborate with others to work towards a common goal, reach agreements, manage discussions to achieve results, adapt how they behave to suit different roles, situations, know how to lead a group, show fairness and consideration towards others, take responsibility, show confidence.
Effective Participators: Discuss issues of concern, seek resolution where needed, propose practical ways forward, break tasks down into manageable steps, identify improvements that would benefit others, negotiate and balance views to reach solutions that work,

	Health & Safety 
(if applicable)
	Initial warnings about spatial awareness and safety around electrical equipment given. 



	Lesson 7
	To demonstrate skill in implementing topics explored over unit

	Objectives linked 
to 9-1 Grades



	All students must ensure all dramatic techniques from this unit are demonstrated in performance
Most students must ensure all dramatic techniques from this unit are demonstrated in performance and students show awareness of the effect that those techniques achieve
Some students could ensure all dramatic techniques from this unit are demonstrated in performance and students create clear impact through the use of those techniques

	Key Language
Literacy
Numeracy
	
	

	T&L
	 Activities for learning:
Starter – Recap MASK discoveries over unit.
Script fragments distributed to groups from previous lesson to develop into pieces of drama including:
•	Freeze frame
•	Thought tracking
•	Silence
•	Pause
•	Character
•	Context
•	Mime
•	Entrances and exits
Performances follow with student feedback on effective usage. Main purpose is baseline assessment.
	 Differentiation :
 Platinum: ensure all dramatic techniques from this unit are demonstrated in performance and students create clear impact through the use of those techniques

Gold: ensure all dramatic techniques from this unit are demonstrated in performance and students show awareness of the effect that those techniques achieve

Silver: ensure all dramatic techniques from this unit are demonstrated in performance

Bronze: ensure all dramatic techniques from this unit are attempted in performance



	Resources
incl. ICT/VLE 
	PowerPoint – playscript 



	Differentiated homework 
	Complete the evaluation worksheet in relation to your outcome.

	EMB Assessment
	EMB title: Script fragment demonstrating baseline skills

	SMSC

	Team Worker: Collaborate with others to work towards a common goal, reach agreements, manage discussions to achieve results, adapt how they behave to suit different roles, situations, know how to lead a group, show fairness and consideration towards others, take responsibility, show confidence.
Effective Participators: Discuss issues of concern, seek resolution where needed, propose practical ways forward, break tasks down into manageable steps, identify improvements that would benefit others, negotiate and balance views to reach solutions that work,

	Health & Safety 
(if applicable)
	Initial warnings about spatial awareness and safety around electrical equipment given. 



